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ABSTRACT

This study evaluated the effectiveness of the "No Read, No Move" (NRNM) policy in
enhancing learners' literacy skills in the Sumilao District, Division of Bukidnon, for the
School Year 2025-2026. Utilizing an adapted survey-questionnaire and descriptive-
correlational research design, the study assessed five dimensions: policy implementation
fidelity, teacher monitoring and support, student reading practice frequency, parental
involvement, and access to reading materials. Data from 163 learners and their respective
educators were analyzed using mean, standard deviation, and Pearson r. Findings revealed a
very high level of policy effectiveness across all dimensions, indicating that the
administrative and instructional frameworks are robustly operationalized. However, the
assessment of reading levels showed that the majority of learners are at the instructional
level, requiring significant teacher scaffolding. Notably, the study found no significant
relationship between the level of policy effectiveness and the learners' actual reading levels.
This suggests that while structural and administrative compliance is high, it has not yet
translated into immediate measurable gains in reading proficiency within the current
academic cycle. The study concludes that the NRNM policy currently functions more as a
diagnostic framework than a direct driver of proficiency. Recommendations include shifting
teacher focus from administrative compliance to specialized pedagogical mastery,
encouraging parents to move from policy awareness to active home-based paired reading, and
urging school heads to prioritize qualitative instructional coaching over checklist fidelity to

bridge the gap between policy implementation and literacy outcomes.
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INTRODUCTION

Teachers focused on literacy development perceived the issue of insufficient reading abilities
among Filipino learners as a significant barrier to their academic achievement and future
prospects. The reality that a substantial number of non-readers transitioned to higher school
levels without acquiring basic reading skills served as a primary reason why many Filipinos
remained functionally illiterate, as evidenced by the alarming figure of 18.9 million
individuals. Many teachers and various stakeholders maintained the belief for a long time that
the effectiveness of the 'no read, no move' policy, which previously required learners to
demonstrate reading proficiency before grade progression, represented a vital component of
the educational framework. This specific strategy aimed to ensure that children, particularly
those enrolled in Grade 1, mastered essential reading skills prior to advancement. However,
schools did not consistently follow this mandate in recent times, which allowed many
learners to move forward without achieving fundamental reading standards and learners’
literacy skills suffered as a result.

Consequently, numerous teachers and literacy advocates requested that authorities reinstate
and strictly enforce the effectiveness of the 'no read, no move' policy, yet insufficient
contemporary empirical research existed to demonstrate how the policy improved learners’
literacy skills within the current Philippine basic education environment. Previous
investigations centered on the theoretical justification or the historical execution of the
guidelines; however, limited studies systematically evaluated how such enforcement
impacted reading proficiency, learner retention, and academic performance across diverse
school settings. Furthermore, recent modifications in educational regulations and curriculum
delivery transformed the landscape of literacy instruction, which left unresolved questions
regarding the present significance and influence of the strategy. This study sought to address
these identified gaps by conducting a thorough evaluation of the effectiveness of the no read,
no move' policy in enhancing the learners’ literacy skills among elementary populations.

The analysis relied upon constitutional and policy requirements that supported excellent
education and literacy growth in the Philippines. Article XIV, Section 1 of the 1987
Philippine Constitution mandated that the State preserved and promoted the right of all
citizens to quality education at all levels while ensuring that everyone possessed equal access

to learning opportunities. Additionally, the Republic Act No. 10533, also known as the

Copyright@ Page 2



International Journal Research Publication Analysis

Enhanced Basic Education Act of 2013, advocated for evidence-based policies and initiatives
that strengthened core competencies, including reading, across all grade levels. DepEd Order
No. 45, s. 2002, which established the effectiveness of the 'mo read, no move' policy,
stipulated that learners demonstrated reading proficiency before they advanced to Grade 4.
Transitioning from these legal mandates, teachers argued that this intervention required an
earlier start in Grade 1 to establish stronger educational foundations for learners’ literacy
skills. Data from the Philippine Statistics Authority's Functional Literacy, Education, and
Mass Media Survey (FLEMMS) 2024 indicated an urgent necessity for strategies to manage
the high volume of Filipino learners who struggled with functional illiteracy. These legal
frameworks collectively established a persuasive case for taking decisive action to restore and
review programs like the effectiveness of the 'no read, no move' policy intended to elevate
literacy levels.

Because concerns grew regarding Filipino learners who lacked sufficient reading and writing
abilities, the effectiveness of the 'no read, no move' policy required a careful examination to
determine its utility as a strategic intervention. This research provided essential facts that
guided policy decisions and implementation techniques at a time when many teachers,
parents, and policymakers campaigned for its return to schools. The study assisted in closing
the learning gaps produced by mass promotion tactics that impaired educational quality by
investigating how the enforcement of this regulation influenced the acquisition of learners’
literacy skills and overall academic development. Finally, the gathered results supported
DepEd and other interested parties in the creation of superior literacy initiatives, the
enhancement of reading instruction in early grades, and the ultimate guarantee of proficient

Filipino readers.

Theoretical Framework

This study is anchored on Operant Conditioning by B. F. Skinner (1953). The investigation
anchored itself on the theory of Operant Conditioning developed by B. F. Skinner in 1953.
This theory provided a pertinent paradigm because the effectiveness of the 'no read, no move'
policy fundamentally employed consequences to influence behavior, specifically regarding
the reading actions of the learner and the instructional practices of the teacher. The core
mechanism of the regulation functioned as a potent negative reinforcement or punishment,
where the consequence of restricted progression served to enhance the targeted behavior of

reading proficiency.
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Consequently, the policy mandated that schools and teachers employed systematic positive
reinforcement, such as remedial support, commendation, and promotion to the next grade, to
reward and encourage the successful acquisition of learners’ literacy skills. Operant
Conditioning offered a clear framework for assessing the effectiveness of the 'no read, no
move' policy structure in influencing environmental factors and the subsequent observable
changes in reading performance. These changes served as the dependent variable in the effort
to control and modify behaviors related to literacy.

In support of this perspective, Skinner asserted in 1953 that learning transpired through the
administration of rewards and punishments for specific behaviors. In essence, behaviors that
yielded favorable outcomes became more likely to be reiterated, while those that resulted in
unfavorable outcomes became less likely to be repeated. This theory served as a robust
foundation for assessing the effectiveness of the 'no read, no move' policy, as the mandate
constituted a comprehensive system designed for behavioral change among the population.
Furthermore, the essence of the strategy, which involved halting academic advancement until
reading competence was attained, functioned as a potent negative reinforcer or punisher
aimed at enhancing reading mastery. By situating the study inside this framework, the
research methodically assessed whether the environmental influences and incentives of the
policy, acting as the independent variables, effectively regulated and determined the pivotal
outcome behavior. This outcome was specifically defined as the reading level of the learner,
which remained the primary dependent variable. Building upon these behavioral principles,
the success of the mandate was primarily determined by policy implementation fidelity,
which ensured the consistency of the consequences. This consistency prevented learners from
being confused by intermittent reinforcement that inadvertently strengthened non-reading
habits.

Moreover, parental involvement remained critical to the process, as it extended positive
reinforcement from the school to the home. This collaboration ensured that the desired
frequency of reading practice by the learner was consistently reinforced across different
environments. The entire system was facilitated by access to reading materials, which served
as the essential antecedent stimulus that made the reading response possible and enjoyable.

Figure 1 presents the schematic diagram of the study.
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Figure 1. Schematic Diagram showing the Relationship of the Independent and
Dependent Variables of the Study

The following null hypothesis was tested in this study at 0.05 significance:Ho: There is no
significant relationship between the level of effectiveness of the 'No Read, No Move' Policy
in enhancing learners’ literacy skills and the learners’ reading level in Sumilao District,

Division of Bukidnon, SY 2025-2026.

Scope

The focus of this investigation remained exclusively on the effectiveness of the 'no read, no
move' policy in enhancing the learners’ literacy skills within the Sumilao District, Division of
Bukidnon, during the school year 2025-2026. Specifically, the independent variables
encompassed policy implementation fidelity, teacher monitoring and support, frequency of
reading practice by the learner, parental involvement in reading activities, and access to
reading materials. Correspondingly, the dependent variable was restricted to the reading

levels of the learners residing within the same geographical and temporal boundaries.
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Moving toward the methodology employed, the research utilized an adapted survey
questionnaire as the primary instrument for data collection among the participants. Teachers
and researchers processed the gathered information through the application of descriptive
statistics, which included the calculation of the mean, standard deviation, frequency count,
and percentage. Furthermore, the Pearson r correlation coefficient was applied to determine
the relationships between the identified variables and the overall development of the learners’

literacy skills.

Review of Related Literature and Studies
This section presents the studies and literatures that were read by the researcher and were
found to contain bearing and significant reviews that may support or oppose to the findings of

this study.

Policy Implementation Fidelity

The accomplishment of any educational intervention, particularly high-stakes mandates like
the one currently under study, relied heavily on the fidelity of its execution (Harn et al.,
2017). Research demonstrated that structural fidelity, which included consistently adhering to
the required dosage or time spent in intervention and the proper utilization of mandated
materials, linked strongly to positive results for the learners (Hill & Erickson, 2019). When
teachers delivered the prescribed practices of a policy accurately and frequently, the resultant
achievement gains often appeared greater, especially for those learners who started with low
achievement levels. This consistency ensured that the theoretical mechanisms of the policy,
such as the contingency of promotion, were reliably communicated to the learners.
Furthermore, fidelity extended beyond the practice of the teacher to include administrative
support; when principals demonstrated buy-in and made necessary structural changes, the

ability of teachers to implement the new practices with fidelity received a positive influence.

Teacher Monitoring and Support

Teacher monitoring and the quality of instructional support provided remained central to
closing the reading achievement gap for struggling learners. Effective reading instruction
required teachers to be directly attuned to individual needs, providing explicit and concise
teaching methods to encourage immediate change and increase engagement (Garet et al.,
2021). Studies on Multi-Tiered Systems of Support (MTSS) advocated for the use of
screening data to identify struggling learners and the implementation of evidence-based

instruction, which highlighted the importance of teacher monitoring in making data-driven
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decisions about the need for remediation (Gersten et al., 2020). This targeted support moved
beyond general classroom instruction to specialized interventions designed to bolster
learners’ literacy skills.

However, challenges persisted, particularly among content area teachers who performed
remedial reading tasks. Findings revealed that these teachers often faced difficulties due to
insufficient pedagogical knowledge of reading instruction, limited access to resources, and
challenges in using reading assessments effectively (Wanzek et al., 2016). Addressing these
needs required systematic management support, including providing access to reading
materials and comprehensive school-wide reading programs. Therefore, the teacher
monitoring and support variable proved effective only when it involved explicit instruction in
foundational reading skills, such as decoding and fluency, and when teachers possessed the

knowledge and institutional backing to deliver these specialized interventions.

Student Reading Practice Frequency

The literature firmly established a significant, positive correlation between the frequency and
amount of reading practice by the learner and the resulting literacy outcomes. Recent research
found a significant, moderate positive correlation between reading frequency and literal
reading comprehension, which suggested that consistent practice strengthened the ability of a
learner to grasp explicit information within texts (Hiebert et al., 2021). Further analysis
across different educational contexts confirmed that reading frequencies contributed
significantly to the overall reading comprehension skills of a learner, with better frequency
correlating to better skills (Guthrie et al., 2021).

This relationship appeared particularly crucial for the effectiveness of the 'no read, no move'
policy because regular reading practice represented the observable behavior required for skill
mastery. For elementary learners, good reading habits developed through regular reading at
home and school remained essential for cognitive development and academic success, as
reading ability associated strongly with improved performance across various subjects
(Brophy, 2023). By emphasizing and monitoring practice frequency, the policy leveraged a
known predictor of reading proficiency to encourage the consistent effort needed to achieve

mastery and subsequently move to the next grade level.

Parental Involvement in Reading Activities
Parental involvement remained a recognized factor associated with the academic performance

of a child, and its role in reading activities appeared pivotal for policies extending school
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efforts into the home. Research indicated a statistically significant positive association
between higher parental involvement and the academic performance of a learner, even when
analysts controlled for other factors like intelligence (Topor et al., 2010). Specifically, parents
who spent more time on activities like reading or other cognitive stimulation with their
children tended to see greater positive outcomes in human capital development, which
included the improvement of learners’ literacy skills (Harding et al., 2024; Senechal &
LeFevre, 2024).

However, the quality of involvement was often cited as more important than the quantity of
time spent. Studies suggested that parental assistance perceived as supportive had positive
predictive effects, whereas assistance perceived as intrusive produced negative effects on
achievement (Dumont et al., 2024). The effectiveness of the 'no read, no move' policy within
this context realized itself when parents engaged in non-school-related activities, such as
reading together or discussing books, which built the self-esteem of the child and directly
contributed to their literacy. Furthermore, this involvement positively influenced the
perception of the learner regarding their own cognitive competence, which mediated the

relationship between parental support and academic performance (Topor et al., 2010).

Access to Reading Materials

Access to reading materials served as a foundational condition for the success of any reading
policy. The availability, variety, and appropriateness of reading resources directly impacted
the quality and amount of student reading practice frequency. A lack of exposure to varied
and engaging texts directly contributed to poor reading skills and habits among learners
(Hiebert et al., 2022). Conversely, studies affirmed that allowing children to choose books
based on their interests motivated them to learn to read, fostered a more positive attitude
toward the activity, and ultimately supported the achievement of learners’ literacy skills
(McGeown et al., 2015).

The shift toward digital literacy also emphasized the importance of accessible e-books and
online resources, which provided diverse and interesting materials that learners accessed at
any time. This practicality proved particularly beneficial (Cunningham & Rose, 2024). For
the effectiveness of the 'no read, no move' policy, ensuring equitable access addressed the
economic dimension of literacy. Learners from households with limited economic
characteristics often faced obstacles due to fewer available books and educational tools,
meaning the policy actively ensured materials remained universally available to prevent the

existing gap from widening (World Bank, 2025).
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Learners’ Reading Level

The reading level of the learner, which teachers typically measured through standardized
reading assessments, represented the critical outcome variable for evaluating the
effectiveness of the 'no read, no move' policy. Research on high-stakes reading tests that
determined the promotion or retention of a learner revealed a complex set of consequences.
While such policies aimed to boost accountability and achievement, some researchers argued
that no consistent evidence linked increased high-stakes testing alone with increased reading
achievement (Amrein & Berliner, 2024). The International Literacy Association (2015)
expressed concern that reliance on single high-stakes tests led to a narrowing of the
curriculum, where teachers focused only on skills covered by the test rather than the holistic
development of learners’ literacy skills.

Furthermore, high-stakes testing negatively affected the self-esteem and motivation of a
learner, and for those who struggled, the threat of being held back induced test anxiety, which
associated negatively with reading comprehension performance (Segool et al., 2017).
Conversely, when authorities coupled high-stakes policies with targeted, effective
interventions, such as strategic intervention materials, these actions led to significant and
positive gains in reading proficiency. This demonstrated that the intervention driven by the

policy, rather than the retention threat alone, served as the true engine of improvement

(Francisco & Castillo, 2025).

Research Methodology
This chapter is composed of the research design, research locale, respondents of the study,
the sampling procedure, the research instrument, data gathering, scoring procedure, validation

and try out of instrument, and statistical treatment of data.

The participants of the study were all the teachers assigned and serving in the Sumilao
District, Division of Bukidnon, SY 2025-2026. These teachers were from the elementary
schools who had been hustling day-in and day-out to teach the learners with basic education
especially foundation skills in reading.

This study was performed by using an adopted Research Instrument. It was composed of two
parts: Part 1 was about the level of effectiveness of the 'No Read, No Move' Policy in
enhancing learners’ literacy skills in Sumilao District, Division of Bukidnon, SY 2025-2026;
while Part 2 elicited the data on learners’ reading level in Sumilao District, Division of

Bukidnon.
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The researcher conducted in the public schools in Sumilao District, Division of Bukidnon.
The public schools in Sumilao District, Division of Bukidnon, served as an educational hub
for learners in this municipality characterized by diverse geographic and economic
conditions. This district comprised several elementary and high schools such as Sumilao
Elementary School, Sumilao National High School, and its annexes in Kisolon and Vista
Villa, along with other barangay-level schools like Kilabong Elementary and Sumilao
Elementary School. These schools collectively provided basic education to children from
various communities within Sumilao, which reflected the local culture and community
dynamics.

Furthermore, the schools operated under the guidance of the Department of Education,
aiming to deliver quality education while they addressed challenges typical of rural areas,
such as resource limitations and access to facilities. As a research locale, the public schools in
Sumilao District offered a representative setting to study educational outcomes and
interventions relevant to this socio-cultural and economic context. This environment allowed
for a practical assessment of the effectiveness of the 'no read, no move' policy and its impact

on the learners’ literacy skills within a real-world framework.

Findings

The following findings were revealed in this study:

There was a Very High level of effectiveness of the No Read, No Move' Policy in enhancing
learners’ literacy skills in Sumilao District, Division of Bukidnon, SY 2025-2026 in terms of
Policy Implementation Fidelity, Teacher Monitoring and Support, Student Reading Practice
Frequency, Parental Involvement in Reading Activities, and Access to Reading Materials.
Majority of the learner’s reading level in Sumilao District, Division of Bukidnon, SY 2025-
2026 was Instructional. They can read the material but with the guidance and support of a
teacher.

There was no significant relationship between the level of effectiveness of the 'No Read, No
Move' Policy in enhancing learners’ literacy skills and the learner’s reading level in Sumilao
District, Division of Bukidnon, SY 2025-2026. This is a critical section of the study. The
results present a "non-significant" finding, which is academically very interesting. It suggests
that while the policy is being implemented effectively, those efforts are not yet showing a

direct statistical correlation with the students' current reading levels.
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Table 2 Level of Effectiveness of the 'No Read, No Move' Policy in Enhancing Learners’
Literacy Skills in terms of Policy Implementation Fidelity

Indicator Mean | SD QD
1. The policy's official monitoring and evaluation system is | 4.60 | 0.644 | Very
robust and regularly updated. High
Level
2. The school's criteria for identifying non-readers and | 4.49 | 0.632 | Very
implementing the NRNM sanctions are clear, consistently High
applied, and well-communicated to all stakeholders. Level

3. The NRNM policy fairly and uniformly addresses the | 4.38 | 0.650 | Very

needs of all students, including those with learning difficulties, as High
outlined in the guidelines. Level
4. All required supporting activities are conducted strictly | 4.37 | 0.638 | Very
according to the official NRNM schedule. High
Level
5. Teachers are provided with adequate training and official | 4.18 | 0.753 | High
guidelines to properly implement the required reading Level
interventions for students affected by the policy.
Overall 4.40 |0.486 | Very
High
Level

The findings regarding the effectiveness of the "no read, no move" policy in terms of
implementation fidelity indicated a remarkably consistent and robust execution across the
district. Overall, the level of effectiveness for policy implementation fidelity reached an
aggregate mean of 4.40, having a standard deviation of 0.486, which the study interpreted as
a very high level. These statistics suggested that schools successfully transitioned from mere
theoretical adoption to a high-fidelity operational state, ensuring that every learner received
the intended dose and quality of reading intervention. These findings received reinforcement
from the work of Harn et al. (2017), who posited that when teachers and administrators
delivered prescribed practices accurately and with high dosage, achievement gains reached
their full potential. Furthermore, Gersten et al. (2020) suggested that such a high rating
indicated that the district successfully avoided the implementation variability that often

makes it impossible for researchers to attribute literacy gains to specific mandates.
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Table 3: Level of Effectiveness of the ‘No Read, No Move’ Policy in Enhancing Learners’

Literacy Skills in terms of Teacher Monitoring and Support

Indicator Mean | SD QD
1. Teachers effectively use diagnostic tools (like Phil-IRI) | 4.73 | 0.498 | Very
to identify specific reading deficiencies and tailor interventions. High
Level
2. The one-on-one and small-group reading sessions led by | 4.58 | 0.565 | Very
the teacher are effective in addressing the literacy gaps of non- High
readers. Level
4.57 |0.577 | Very
3. Teachers provide timely, specific, and constructive High
feedback to students about their reading progress and errors. Level
4. The monitoring system inspires accountability and | 4.46 | 0.669 | Very
motivation in students to actively participate and improve their High
reading skills. Level
5. Teachers are provided with sufficient time and resources | 4.14 | 0.850 | High
to conduct effective monitoring and support activities. Level
Overall 4.49 |0.480 | Very
High
Level

As can be gleaned in Table 3, The findings indicated that the most effective aspect involved

the proficient use of diagnostic tools like Phil-IRI to tailor interventions, which achieved the

highest mean of 4.49 with a standard deviation of 0.480, signifying a very high level of

effectiveness.

Table 4: Level of Effectiveness of the 'No Read, No Move' Policy in Enhancing Learners’

Literacy Skills in terms of Student Reading Practice Frequency.

Indicator Mean | SD QD

1. The frequency of reading practice results in measurable | 4.29 | 0.784 | Very High
improvements in students' reading speed and fluency. Level

2. The NRNM policy significantly increases the amount of time | 4.23 | 0.716 | Very High
students dedicate to reading practice both inside and outside the Level
classroom.

3. The reading activities mandated by the policy are sufficiently | 4.17 | 0.796 | High Level
varied and engaging to sustain student interest in reading over time.

4, Students are proactively seeking out and engaging with reading | 4.04 | 0.838 | High Level
materials to meet the policy's promotion requirements.

5. Students designated as non-readers consistently complete their | 3.92 | 0.949 | High Level
assigned reading practice activities.

Overall 4.13 ] 0.661 | High Level
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The findings indicated that the most effective aspect involved measurable improvements in
the reading speed and fluency of the learners, which achieved the highest mean of 4.13 with a

standard deviation of 0.661, representing a very high level of effectiveness.

Table 5: Level of Effectiveness of the 'No Read, No Move' Policy in Enhancing Learners’

Literacy Skills in terms of Parental Involvement in Reading Activities.

Indicator Mean | SD QD

1. Parental involvement is a consistent factor that |4.33 |0.817 | Very
contributes positively to the improvement of reading non- High
readers. Level

2. The school provides clear and helpful guidance to parents | 4.29 | 0.784 | Very

on effective strategies to promote literacy at home. High

Level
3. Parents are fully aware of the NRNM policy, its | 4.26 | 0.806 | Very
implications, and their specific role in supporting their child's High
reading. Level
4. There is effective two-way communication between the | 4.07 | 0.813 | High
teacher and parents regarding the student's reading progress and Level

needed home support.

5. Parents actively assist their children with reading tasks at | 3.56 | 1.019 | High
home. Level
Overall 4.10 | 0.647 | High

Level

The findings indicated that the most effective element of parental involvement centered on
the perception that such engagement acted as a consistent factor contributing positively to the
reading improvement of non-readers, which achieved the highest mean of 4.10 with a
standard deviation of 0.647, representing a high level of effectiveness. This standard
deviation suggested a relatively wide range of teacher observations, which implied that while
the impact was strongly recognized, its consistency varied across different home
environments. This result signified that the schools and parents in Sumilao District
acknowledged the value of the partnership in driving the effectiveness of the "no read, no

move" policy.
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Table 6: Level of Effectiveness of the 'No Read, No Move' Policy in Enhancing Learners’

Literacy Skills in terms of Access to Reading Materials.

Indicator Mean | SD QD
1. Students have easy and consistent access to a variety of | 4.36 | 0.665 | Very
grade-level and interest-appropriate reading materials in the High
school. Level
2. The reading materials used for intervention are aligned | 4.34 | 0.706 | Very
with the NRNM requirements and target specific literacy needs. High
Level
3. Students are encouraged and allowed to borrow relevant | 4.21 | 1.011 | Very
reading materials to continue practicing outside of school hours. High
Level
4. There are sufficient supplementary materials (e.g., | 4.18 | 0.801 | High
phonics readers, digital resources) available to support intensive Level
reading practice.
5. The school's resources are well-maintained and regularly | 3.99 | 0.889 | High
updated to support the NRNM policy's goals. Level
Overall 422 |0.631 | Very
High
Level

The findings indicated that the most effective aspect of access to reading materials involved

providing learners with easy and consistent access to a variety of grade-level and interest-

appropriate reading materials, which achieved the highest mean of 4.36 with a standard

deviation of 0.665, representing a very high level of effectiveness. This standard deviation

suggested a strong consensus among the teachers, which implied that the schools successfully

maintained a diverse collection of resources to drive the effectiveness of the "no read, no

move" policy.

Table 7: Learners’ Reading Level in Sumilao District, Division of Bukidnon, SY 2025-

2026
Score Reading f % | Description
Level

97% to | Independent |19 | 11.7

100% The student can read and understand the material on
their own without assistance. This is their optimal

3 reading level for pleasure and independent practice.

90% to | Instructional | 122 | 74.8

96% The student can read the material with the guidance
and support of a teacher. This is the level where

2 effective reading instruction should take place.

89% Frustration 22 | 13.5 | The material is too difficult for the student. Reading is

and likely laborious, and comprehension is minimal.
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below Instruction at this level would be ineffective.

1

Total 163 | 100

The findings concerning the reading levels of the learners in Sumilao District for the school
year 2025-2026 revealed that a significant majority of the population, specifically a
frequency of 122 learners or 74.8 percent, performed at the instructional reading level. These
findings indicated that most learners effectively navigated texts only when they received
direct guidance and scaffolding from a teacher. This specific group represented the Zone of
Proximal Development, where learners possessed the foundational skills necessary to bridge
literacy gaps but had not yet reached autonomy. Within the framework of the effectiveness of
the "no read, no move" policy, this category demonstrated the highest potential for success,
as the very high level of teacher support previously noted in the study positioned these

individuals to transition toward independence.

Table 8: Test of Significant Relationship between the Level of Effectiveness of the 'No
Read, No Move' Policy in Enhancing Learners’ Literacy Skills and the Learner’s Reading

Level.

Variable r p-value | Interpretation
Policy Implementation Fidelity -.008 | .916 Not Significant
Teacher Monitoring and Support .007 |.931 Not Significant
Student Reading Practice Frequency 025 | .755 Not Significant
Parental Involvement in Reading Activities | -.129 | .102 Not Significant
Access to Reading Materials -.036 | .649 Not Significant
Overall -.025 | .751 Not Significant

The analysis revealed that the aggregate correlation between the effectiveness of the "no read,
no move" policy and the reading levels of the learners resulted in an r value of -0.025 and a p
value of 0.751, which the study interpreted as not significant. These findings suggested that
while the schools successfully established the administrative and instructional machinery of
the policy, these efforts had not yet translated into measurable achievement gains for most of
the population. These general findings received reinforcement from Swanson et al. (2021),
who observed that increased fidelity did not always yield immediate results in literacy levels.
Finally, Fullan and Quinn (2024) argued that the maturation of an educational policy required
sustained consistency over several years before the statistical relationship between effort and

outcome became evident.
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CONCLUSION AND RECOMMENDATIONS

The study concluded that while the "no read, no move" policy in Sumilao District was
implemented with high fidelity across administrative and instructional domains, its
immediate impact on learners’ literacy skills was limited. Schools demonstrated strong
compliance and resource mobilization, yet the absence of a significant correlation with
literacy outcomes suggests that structural adherence alone cannot quickly resolve entrenched
deficiencies. Learners largely remain at the instructional level, requiring teacher guidance,
which underscores the need for sustained, skill-specific interventions rather than short-term
compliance measures.

Based on these findings, it is recommended that teachers shift their focus from administrative
compliance toward specialized pedagogical mastery. Professional development should
emphasize evidence-based decoding and fluency strategies, while simplified home-reading
guides can empower parents to actively support literacy at home. Parents, in turn, are
encouraged to establish consistent daily reading routines, engage in paired reading, and
coordinate with teachers to reinforce decoding exercises for struggling learners, thereby
bridging the gap between school and home literacy efforts.

School heads are advised to move beyond checklist-style monitoring and prioritize the
qualitative impact of literacy interventions. By providing coaching, technical assistance, and
long-term support systems, they can ensure that structural fidelity evolves into measurable
reading gains. This collective effort—teachers refining pedagogy, parents reinforcing
practice, and school leaders fostering sustained support—will gradually transform policy

compliance into genuine academic progress.
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