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ABSTRACT 

This study examined the level of effectiveness of the implementation of the school anti-

bullying program and the frequency of bullying incidents among junior high school learners 

in the Quezon II District, Division of Bukidnon, for the School Year 2025-2026. Using a 

descriptive-correlational research design, data were gathered from secondary teachers using 

an adapted version of the Olweus Bully/Victim Questionnaire (OBVQ). The statistical tools 

utilized included the mean, standard deviation, and Pearson's r (Product-Moment Correlation 

Coefficient). Findings revealed that school policies are perceived as very highly effective 

across all dimensions, including quality, implementation, supervision, student awareness, and 

school climate. However, despite these high ratings, the frequency of bullying remains high, 

occurring often. Correlation analysis showed no significant relationship between policy 

effectiveness and incident frequency, suggesting a decoupling between administrative 

compliance and actual student conduct. The study concludes that while a robust 

administrative foundation exists, high-quality policies alone do not guarantee lower 

victimization. The persistent frequency of bullying reveals a critical disconnect between 

formal mandates and behavioral reality. Consequently, it is recommended that school heads 

pivot toward student-centered interventions such as restorative justice, and that teachers move 

beyond procedural compliance to reinforce active anti-bullying norms. Furthermore, learners 

must be empowered to lead a culture-based shift toward empathy and upstander behavior. To 

truly eradicate aggression, the district must transition from formal documentation to 

transformative, lived strategies that address the human side of school safety. 
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INTRODUCTION 

Bullying remained a persistent and significant challenge within junior high schools, where it 

profoundly impacted the welfare, academic advancement, and general well-being of the 

learners. The existence of such behavior fostered an insecure and antagonistic atmosphere, 

which forced victims to endure anxiety, diminished self-esteem, depression, and, 

occasionally, suicidal ideations. This psychological and emotional distress frequently causes 

learners to withdraw from school functions, avoid their scheduled classes, and achieve poor 

academic results. These negative consequences damaged the victims' experiences and 

compromised the school's collective climate. Consequently, the researcher recognized the 

need to investigate the effectiveness of implementing an anti-bullying program and to 

determine the frequency of bullying incidents among junior high school learners to ensure a 

safer and more encouraging environment. 

A substantial body of literature examined the prevalence and outcomes of bullying while 

assessing the impact of various school regulations. For instance, Bernardo (2024) indicated 

that the rates of bullying in Philippine schools stayed at an alarming level, which negatively 

influenced the mental health and classroom performance of the learners. Investigations by 

Cordel et al. (2024) found that robust adult support and favorable school settings were 

associated with reduced exposure to bullying among learners. Additionally, the Department 

of Education (DepEd, 2025) reported a rise in cases, underscoring the urgent need for 

strengthened policy implementation. Earlier research further established that those who 

experienced bullying often struggled with emotional and behavioral difficulties that hindered 

their school participation and success (Mundbjerg, 2014; Espelage, 2004). These collective 

insights confirmed that successful school protocols played a vital role in mitigating these 

issues. 

Even with the presence of established laws such as the Anti-Bullying Act of 2013, notable 

gaps persisted regarding the practical effectiveness of the implementation of anti-bullying 

programs at the junior high school level. Many previous studies focused on broad national or 

regional statistics rather than on localized environments where specific implementation 

hurdles varied. The researcher found limited evidence on the actual enforcement of these 

rules, learners' and staff perceptions, or the frequency of bullying incidents among junior high 

school learners within individual campuses. Furthermore, the learners' attitudes toward these 
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regulations and the sufficiency of school support structures required deeper inquiry. These 

existing deficiencies emphasized the need for school-centered research to guide the 

development of more precise interventions. 

The execution of this study served an essential purpose by providing empirical data regarding 

the effectiveness of the implementation of anti-bullying programs and tracking the frequency 

of bullying incidents among junior high school learners. The findings offered meaningful 

perspectives for school administrators, teachers, and policymakers as they worked to refine or 

recreate methods for learner protection. By addressing bullying effectively, schools created a 

secure and productive learning environment that fostered the success and well-being of every 

learner. This research also sought to elevate the general understanding of the lasting effects of 

bullying while strengthening the movement toward a school culture defined by respect, 

inclusion, and emotional security, which ultimately aided the comprehensive growth of the 

learners. 

 

Theoretical Framework of the Study 

This study was anchored in the Social Learning Theory (SLT) developed by Albert Bandura 

(1977), which proposes that individuals acquire both aggressive and prosocial behaviors 

through observation, imitation, and modeling within a social environment. Within the school 

context, the effectiveness of the anti-bullying program and the existing policies served as 

environmental cues and mechanisms for vicarious reinforcement. By observing the specific 

consequences authorities imposed on bullies and the rewards granted for positive bystander 

actions, junior high school learners gained an understanding of the actual social costs of 

aggression and the inherent value of respectful conduct. 

The quality of school anti-bullying policies and the specific effectiveness of anti-bullying 

program implementation served as structured models for learners' behavior. From the 

perspective of SLT, high-quality policies provided explicit standards that learners needed to 

notice and retain. At the same time, the actual program implementation offered practical 

opportunities for observational learning through methods such as role-playing and active 

modeling. The success of these various initiatives depended heavily on their capacity to 

strengthen the clarity of these behavioral models, which ultimately enhanced the ability of the 

learners to internalize and execute the desired anti-bullying responses. 

Furthermore, the supervision and intervention provided by teachers and staff, alongside 

learners' awareness and attitudes, served as critical reinforcement mechanisms. The teachers 

served as powerful adult role models, whose decisive interventions served as vicarious 
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punishment for bullies and deterred observers from engaging in future aggression. 

Simultaneously, learners' awareness helped them retain these models. At the same time, 

positive attitudes increased self-efficacy and motivation to adhere to prosocial norms, 

reinforcing the belief that reporting or intervening would lead to positive outcomes. 

Finally, the school climate, as a broader social environment, influenced the frequency of 

bullying incidents among junior high school learners through reciprocal determinism. A 

positive and inclusive climate provided a steady stream of prosocial models and collective 

reinforcement for empathy, which made it difficult for bullying behaviors to persist. 

Ultimately, the frequency of bullying incidents among junior high school learners served as 

the observable outcome of this theoretical framework. A measurable decrease in this 

frequency indicated that the school successfully shifted its social norms so that bullying no 

longer received reinforcement but instead faced successful inhibition through consistent 

modeling and consequences. 

 

Significance of the Study 

The researcher believed that this study would yield significant advantages for the following 

stakeholders. 

For junior high school learners, this study was significant because its findings directly led to 

the improvement and enforcement of anti-bullying policies, creating a safer, more positive 

school environment. By identifying which policies worked best, the research helped ensure 

that the school better protected learners from harm, made them feel more secure, and enabled 

them to focus on their education without the distress associated with the frequency of 

bullying incidents among junior high school learners or victimization. 

The research provided teachers with specific, evidence-based feedback on the effectiveness 

of implementing anti-bullying programs and which initiatives currently work to mitigate 

incidents. This insight enhanced their ability to intervene confidently, improved their 

supervisory practices, and informed their requests for professional development, which 

ultimately allowed them to become more effective protectors and promoters of a healthy 

classroom and school climate. 

To the Department of Education (DepEd), this study offered crucial data to evaluate the 

practical success of mandated national anti-bullying frameworks, such as the Anti-Bullying 

Act of 2013, within a specific school context. The findings served to refine and standardize 

school-level policy guidelines, allocate resources more efficiently for training and programs, 
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and establish best practices for the effective implementation of anti-bullying programs across 

the entire educational system. 

To parents, this study remained important because it directly assessed the school's 

commitment and success in protecting their children from bullying. The results provided 

transparency into the effectiveness of the anti-bullying program, empowered parents to 

advocate for specific changes where necessary, and increased their confidence in the school's 

ability to maintain a nurturing and secure setting for the academic and social growth of their 

children. 

To Valencia Colleges (Bukidnon) Inc., the research served as a vital internal evaluation tool 

for its junior high school department, offering a comprehensive look at the effectiveness of 

the implementation of anti-bullying programs and climate initiatives. The results guided 

administrative decisions on resource allocation, justified investment in teacher training, and 

strengthened the school's public commitment to providing a safe, values-driven educational 

environment. 

To future researchers, this study contributed to the academic field by providing a context-

specific framework and baseline data on the relationship between policy effectiveness and the 

frequency of bullying incidents among junior high school learners in a Philippine setting. 

Future researchers can use this questionnaire as a patterned instrument, replicate the study 

across different schools or regional contexts, or expand upon the findings by investigating 

moderating variables such as parental engagement or specific cultural factors that affect 

bullying dynamics. 

 

Definition of Terms 

 

To provide clarity and context, the following terms are operationally defined as used within 

this study: 

Anti-Bullying Program. Anti-Bullying Program refers to the structured set of school-wide 

initiatives and interventions that the school implemented to prevent and address aggressive 

behaviors among learners. The researcher measured the effectiveness of the anti-bullying 

program through the perceived thoroughness of staff training, the adequacy of resources, the 

integration of prevention lessons into the curriculum, and the active participation of teachers 

and parents in supporting all involved parties. 

Frequency of Bullying Incidents. Frequency of Bullying Incidents referred to the perceived 

prevalence of various forms of bullying, such as verbal, social or relational, physical, and 
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cyber actions among junior high school learners. The researchers measured this variable 

using teachers' average scores on a 5-point Likert scale, reflecting the estimated frequency of 

these incidents over the previous month. 

Implementation of Anti-Bullying Programs. The Implementation of Anti-Bullying Programs 

section described the perceived diligence and thoroughness with which the school carried out 

prevention and support activities. The study measured this through the average scores of the 

teachers on items regarding the provision of comprehensive staff training, the allocation of 

sufficient resources, the integration of lessons into the curriculum, the consistent delivery of 

follow-up support to all involved parties, and the active involvement of parents. 

Quality of School Anti-Bullying Policies. Quality of School Anti-Bullying Policies referred to 

the perceived structural integrity and clarity of the school's formal anti-bullying guidelines. 

The researcher specifically measured this by averaging teachers' scores on items related to the 

policy's written clarity, accessibility, appropriateness of consequences, ease of reporting 

procedures, and frequency of review and updating. 

School Climate. School Climate represented the perceived general atmosphere and the quality 

of interpersonal relationships within the junior high school setting. The study measured 

school climate by averaging teachers' scores on items assessing the promotion of a sense of 

belonging and inclusivity, the overall feeling of safety and support, the level of mutual 

respect among learners, the administrative prioritization of prevention, and the acceptance of 

diverse learners. 

Student Awareness and Attitudes toward Bullying Policies. Student Awareness and Attitudes 

toward Bullying Policies described learners' perceived levels of comprehension and 

compliance with the school's rules and procedures regarding bullying. The researcher 

measured this through the average scores of the teachers on items assessing learners' 

understanding of the definition of bullying, their awareness of reporting methods, their belief 

in teachers' protectiveness, their perception of policy fairness, and their willingness to act as 

active bystanders. 

Teacher and Staff Supervision and Intervention. Teacher and Staff Supervision and 

Intervention represented the perceived capability and consistency of the adult response to 

bullying situations. The study measured this variable by averaging teachers' scores on items 

assessing their personal confidence in intervening, their consistent physical presence and 

vigilance in high-risk areas, the perceived swiftness and consistency of administrative follow-

up on reported incidents, and the modeling of respectful behavior by the staff. 
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The Methodology 

This study used a descriptive-correlational research design. It delved into the effectiveness of 

school policies against bullying among junior high school learners and the frequency of 

bullying incidents in Quezon II District, Division of Bukidnon, School Year (SY) 2025-2026. 

Data on the effectiveness of school policies against bullying among junior high school 

learners were gathered using a researcher-made questionnaire, and the frequency of bullying 

incidents for School Year 2025-2026 was based on records from the school guidance 

counselor and/or PSSB Coordinator. 

 

Research Locale 

This research was conducted in Quezon II District, Division of Bukidnon, School Year (SY) 

2025-2026. The Municipality of Quezon was a landlocked First-Class municipality situated 

in the southern portion of Bukidnon Province, Northern Mindanao. It sat strategically on the 

Bukidnon–Davao Road. It bordered Valencia City to the north, Kitaotao to the south, 

Maramag and Don Carlos to the west, and San Fernando to the east. The overall topography 

appeared diverse, featuring an extensive inland valley that transitioned into mountain ranges 

and rolling hills, including Mount Tangkulan. While the western and northern sections 

contained level lowlands suitable for agricultural activities, the southern and eastern areas 

remained steeper and more mountainous. 

Quezon gained popularity as the Sugar Capital of Bukidnon, as the sugar milling industry 

heavily powered the local economy. The municipality housed Busco Sugar Milling Co., one 

of the nation's largest sugar mills, which served as a primary economic driver and employer. 

Agriculture dominated the local financial landscape, leading to a high labor force 

participation rate among farm workers and farmers. Major crops included lowland rice, corn, 

pineapple, and sugarcane, with companies such as DAVCO and Del Monte operating within 

the area. Additionally, swine and cattle production represented significant economic 

activities, as large ranches contributed to the meat industry. 

The Municipality of Quezon maintained the status of a First-Class municipality during the 

period of the study. Its local governance functioned under a Sangguniang Bayan structure, 

with the Municipal Mayor as its head. The municipality comprised 31 politically subdivided 

barangays and was part of the 3rd Legislative District of Bukidnon Province. Its 

administrative efficiency ranked relatively high in national competitiveness indices, 

particularly in terms of the accessibility of government services and compliance with national 

directives, such as the ARTA Citizens' Charter. 
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As a specific district within the provincial system, Quezon II District operated under the 

direct supervision of the Division of Bukidnon within the Department of Education. Similar 

to the rest of the Philippines, the education system followed the K–12 Basic Education 

Program, which covered Kindergarten, six years of Elementary, four years of Junior High 

School, and two years of Senior High School. The district was responsible for managing and 

overseeing the public junior high schools and elementary schools within its designated 

barangay cluster. This mandate included implementing the national curriculum and the 

department's policies, specifically those concerning the effectiveness of anti-bullying 

program strategies and the reduction in the frequency of bullying incidents among junior high 

school learners. The large, youthful population of Quezon placed significant demand on 

public schools to provide accessible education. 

 

Respondents of the Study 

The junior high school teachers in Quezon II District, Division of Bukidnon, during the 

School Year 2025–2026, served as the respondents of the study. Selecting these specific 

professionals as participants remained crucial because they served as the primary observers, 

implementers, and first-line interveners regarding school policies and learners' behavior. 

These teachers were directly responsible for the effectiveness of anti-bullying program 

implementation in the classroom. Furthermore, these staff members provided direct 

supervision during school hours and were the individuals most frequently involved in or 

managing various bullying incidents. Their daily interactions with the youth enabled them to 

gauge the overall school climate and learners' actual attitudes and awareness of existing 

policies with high accuracy. 

 

Sampling Procedure  

Moving from participant selection to the specific selection method, this study used complete 

enumeration as the sampling procedure. Choosing complete enumeration meant that this 

research included every teacher in the junior high school who was actively working in all the 

schools designated under the Quezon II District, Division of Bukidnon, at the time of the 

investigation. The researcher identified complete enumeration as a sampling procedure where 

the entire population served as the sample for the study. 

Furthermore, instead of using statistical methods to select a representative subset, the 

researcher aimed to collect data from 100% of the individuals who met the study's defined 

criteria. By involving the entire population, the research ensured a comprehensive assessment 
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of the effectiveness of anti-bullying program implementation strategies. This exhaustive 

approach enabled highly accurate measurement of the frequency of bullying incidents among 

junior high school learners, as observed by the district's total faculty. 

 

Research Instrument 

This study gathered the data using a survey questionnaire adapted from the Olweus 

Bully/Victim Questionnaire (OBVQ) by Dr. Dan Olweus (1996). Part I was about the level of 

effectiveness of the implementation of the school anti-bullying program among junior high 

school learners. Columns for the choices were based on the Five-Point Likert Scale. Part II 

was on the frequency of bullying incidents in Quezon II District, Division of Bukidnon, 

School Year (SY) 2025-2026.  

 

Validity of the Instrument 

Transitioning from the sampling procedure to the evaluation of the research tools, the 

research instrument underwent thorough validity and reliability testing prior to its official 

use. This process involved the execution of a pilot test in which the researcher provided the 

questionnaire to a separate group of at least 30 teachers in the high school who possessed 

characteristics similar to those of the target population but were not part of the final 

respondents from Quezon II District. The primary goal of this initial test was to evaluate 

content validity by ensuring that all questions remained clear, suitable, and easily 

comprehended by respondents. 

Furthermore, the researcher analyzed the collected data using Cronbach's Alpha, which 

yielded a value of .819. This statistical outcome indicated that the instrument met the internal 

consistency and reliability required for the study. By establishing this level of precision, the 

researcher ensured that the tool accurately measured both the effectiveness of anti-bullying 

program strategies and the frequency of bullying incidents among junior high school learners.  

 

Scoring Procedure 

The data were interpreted using the rating scales below. To assess the effectiveness of the 

school anti-bullying program's implementation among junior high school students, the mean 

was calculated using the Five-Point Likert Scale.  

 

Data Gathering Procedure 

Following confirmation of the instrument's reliability, the study followed a step-by-step 

institutional approval process to ensure formal compliance. Initially, the researcher secured 
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an official endorsement and approval letter from the Graduate School Dean. This document 

was then forwarded to the Bukidnon Division Superintendent for the necessary divisional 

authorization. After the superintendent granted this approval, the researcher sought consent 

from the Public Schools District Supervisor of Quezon II District for local clearance. Next, 

the researcher requested permission from the school heads of the participating junior high 

schools to conduct the study on their respective campuses. 

Only after the researcher secured all necessary institutional permissions were the survey 

questionnaires distributed to the selected teacher respondents for data collection. This 

systematic approach ensured proper compliance with local and institutional protocols within 

the Philippines. By following these formal channels, the researcher maintained the integrity 

of the study while investigating the effectiveness of implementing anti-bullying program 

strategies. Furthermore, this structured process enabled the systematic collection of data on 

the frequency of bullying incidents among junior high school learners across the entire 

district. 

 

Statistical Treatment of Data 

The following statistical tools were used in this study:  

The mean and standard deviation were used to determine the effectiveness of the school anti-

bullying program among junior high school students.  

The mean and standard deviation were used to estimate the frequency of bullying incidents.  

Pearson r Product-Moment Correlation Coefficient, or Pearson r, was used to assess the 

significant relationship between the effectiveness of the implementation of the school anti-

bullying program among junior high school learners and the frequency of bullying incidents 

in the locale. 

 

Findings 

The data collection and analysis produced the following key results: 

The respondents strongly agree that there is a very highly effective level of the 

implementation of the school anti-bullying program among junior high school students in 

terms of quality of school anti-bullying policies, implementation of anti-bullying programs, 

teacher and staff supervision and intervention, student awareness and attitudes toward 

bullying policies, and school climate in Quezon II District, Division of Bukidnon, School 

Year (SY) 2025-2026. 
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 Despite the implementation of school policies against bullying, incidents of bullying in 

junior high schools in Quezon II District, Division of Bukidnon, during School Year (SY) 

2025-2026 still occur frequently. Bullying is noted in 4 of 5 instances. 

There is no significant relationship between the level of effectiveness of the implementation 

of the school anti-bullying program and the frequency of bullying incidents in junior high 

schools in Quezon II District, Division of Bukidnon. 

 

CONCLUSIONS 

In light of the results discussed above, the study arrives at the following conclusions: 

This study evaluated the effective implementation of the school anti-bullying program in the 

Quezon II District for SY 2025-2026, specifically examining policy quality, program 

execution, staff intervention, learner awareness, and overall school climate. The findings 

indicate a very high level of implementation across all dimensions, with respondents strongly 

agreeing that the program consistently fosters a safe environment in 9 to 10 out of 10 

instances through proactive supervision and robust policy adherence. These results are highly 

relevant as they demonstrate that a comprehensive, multi-stakeholder approach successfully 

fosters a protective school climate conducive to learner development; however, the study is 

limited by its localized scope and the potential for social desirability bias in self-reported 

data. To sustain this success, schools should institutionalize periodic climate audits and 

provide ongoing professional development for teachers to prevent complacency. Overall, the 

program serves as a model of excellence, proving that when policy quality is matched by 

dedicated staff intervention, it creates a transformative and secure learning environment for 

every learner. 

This study sought to determine the frequency of bullying incidents within junior high schools 

in the Quezon II District for SY 2025-2026, specifically assessing the persistence of these 

occurrences despite existing anti-bullying policies. The findings reveal that bullying incidents 

occur often, with such behaviors noted in 4 out of 5 instances, indicating that current school 

policies have not yet achieved a significant reduction in these occurrences. These results are 

highly relevant, as they highlight a critical gap between policy formulation and the actual 

safety of the learning environment, suggesting that mere regulatory existence is insufficient 

without stronger enforcement and behavioral interventions. However, the study is limited by 

its specific geographic focus and reliance on the frequency of reported or observed incidents, 

which may not capture the underlying social dynamics or the specific types of bullying. It is 

suggested that schools move beyond administrative compliance by implementing more 
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intensive, empathy-based programs and by increasing teachers' presence in high-risk areas to 

disrupt this frequent pattern. Overall, the high frequency of these incidents underscores an 

urgent need for schools to re-evaluate their current strategies, ensuring that anti-bullying 

measures are not just documented but are actively and effectively curbing negative behaviors 

to protect every learner. 

This study investigated the potential correlation between the effectiveness of anti-bullying 

program implementation and the frequency of bullying incidents within junior high schools in 

the Quezon II District. The findings reveal no significant relationship between these two 

variables, indicating that a very highly effective rating in program administration does not 

correlate with a reduction in bullying frequency. These results are highly relevant, as they 

suggest that the current implementation may be achieving administrative or procedural 

success without effectively addressing learners' complex social behaviors, implying that 

policy compliance alone is not a sufficient deterrent to bullying. It is suggested that schools 

and teachers shift from purely structural program management to more targeted, 

psychological, and peer-led interventions that address the root causes of aggression. Overall, 

while the anti-bullying programs in the district are robust in their execution, the lack of a 

significant relationship with incident reduction underscores the need for a more nuanced 

approach. 

 

RECOMMENDATIONS 

Based on the insights gained from this study, the following actions and areas for future 

research are proposed: 

Teachers may capitalize on this strong administrative foundation by moving beyond mere 

compliance toward active, daily reinforcement of anti-bullying norms. They must maintain 

continuous vigilance through proactive supervision and consistent classroom integration, 

ensuring that these highly rated policies are not just documents but lived experiences that 

actively shape and sustain positive student interactions. 

School heads may pivot from mere policy monitoring to spearheading intensive, student-

centered programs like peer-led mediation and restorative justice circles. By prioritizing the 

human side of implementation over administrative compliance, leaders can bridge the 

behavior-policy gap and disrupt the recurring cycle of victimization that persists despite 

having high-quality formal frameworks. 

Learners may take an active role by moving beyond mere knowledge of school rules toward 

practicing genuine empathy and upstander behavior. Since policies alone cannot stop 
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bullying, students must lead the shift in school culture by refusing to participate in hidden 

aggression and choosing to support peers, effectively making kindness a daily student-led 

standard. 

 

REFERENCES  

1. Ali, A., & Shahbuddin, A. (2022). Comprehensive anti-bullying frameworks in 

secondary education: A review of policy clarity and staff implementation. Journal of 

School Violence, 21(3), 245–259. https://doi.org/10.1080/15388220.2022.2051234 

2. Ali, S. I., & Shahbuddin, N. B. (2022). The relationship between cyberbullying and 

mental health among university students. Sustainability, 14(11), 6881. 

https://doi.org/10.3390/su14116881 

3. Allen, K. A., Kern, M. L., Vella-Brodrick, D., Hattie, J., & Waters, L. (2017). What are 

the social-emotional correlates of teacher and peer support in the transition to secondary 

school? A systematic review and meta-analysis. Journal of School Health, 87(9), 652–

660. 

4. Al-Raqqad, H. K., Al-Badawi, A. S., Al-Gherez, Y. T., & Al-Rashidi, A. M. (2017). 

The impact of school bullying on students' academic achievement from teachers' 

perspectives. International Education Studies, 10(6), 44–50. 

https://doi.org/10.5539/ies.v10n6p44 

5. Al-Raqqad, H. K., Al-Bourini, E. S., Al Talahin, F. M., & Aranki, R. M. E. (2017). The 

impact of school bullying on students’ academic achievement from teachers' 

perspectives. International Education Studies, 10(6), 44–51. 

https://doi.org/10.5539/ies.v10n6p44 

6. American Psychological Association Zero Tolerance Task Force. (2018). Are zero-

tolerance policies effective in schools? An evidentiary review and recommendations. 

American Psychological Association. 

7. An Analysis of Trends and Patterns in School Anti-Bullying Policies. (2023).  

8. Arsenault, L. (2020). The importance of early and continuous implementation of anti-

bullying programs for sustained impact. Journal of Child Psychology and Psychiatry, 

61(4), 513–521. 

9. Bacelonia, M. B. (2024). Incidence of bullying in public secondary schools. 

ResearchGate. 



Copyright@    Page 14 

International Journal Research Publication Analysis 

 
 

10. Bacelonia, M. L. (2024). Prevalence and patterns of bullying in Philippine public 

secondary schools: A district-level analysis. Philippine Journal of Educational Science, 

12(2), 88-104. 

11. Bandura, A. (1977). Social learning theory. Prentice Hall. 

12. Bjereld, Y., & Silfver, M. (2016). Students' attitudes toward school rules concerning 

bullying: A study of student involvement and compliance. Educational Studies, 42(5), 

509–523. 

13. Bradshaw, C. P., Cohen, J., Espelage, D. L., & Nation, M. (2021). Addressing school 

climate and bullying: A convergence of research and practice. School Psychology 

Review, 50(2-3), 154–168. https://doi.org/10.1080/2372966X.2021.1939855 

14. Bradshaw, C. P., Pas, E. T., Debnam, K. J., & Lindstrom Johnson, S. (2015). A braided 

approach to implementing programs and practices: The role of teacher belief in 

evidence-based strategies. Journal of Positive Behavior Interventions, 17(3), 148–160. 

https://doi.org/10.1177/1098300714553255 

15. Bradshaw, C. P., Waasdorp, T. E., & Leaf, P. J. (2015). A within-study meta-analysis of 

anti-bullying program effectiveness: Do effects vary by student age? School 

Psychology Review, 44(2), 273–293. 

16. Bradshaw, C. P., Waasdorp, T. E., & Leaf, P. J. (2021). The influence of school climate 

and achievement on bullying: Comparative evidence from international large-scale 

assessment data. British Journal of Educational Psychology, 92(1), 160–178. 

17. Cook, C. R., Low, S., Buntain-Ricklefs, J., & Moleda, C. (2020). Measuring the gap: 

Discrepancies between official school reports and student self-reports of bullying 

incidents. Journal of School Violence, 19(2), 154–167. 

https://doi.org/10.1080/15388220.2019.1703712 

18. Cook, C. R., Zhang, Y., & Li, B. (2018). Assessing the impact of professional 

development on teachers’ capacity to address bullying: Changes in knowledge, skills, 

and intervention frequency. School Psychology Review, 47(4), 369–384. 

19. Cook, C. R., Zhang, Y., & Li, B. (2020). Discrepancies between official school reports 

and student self-reports of bullying: Implications for policy evaluation. Journal of 

School Violence, 19(3), 299–313. 

20. Cornell, D., Konold, T., & Sipple, J. (2019). Student voice in school safety policy: 

Predictors of policy support and perceived effectiveness. Educational Administration 

Quarterly, 55(5), 785–818. 



Copyright@    Page 15 

International Journal Research Publication Analysis 

 
 

21. Cross, D., Barnes, A., & Papageorgiou, A. (2019). Student voice and reporting: Moving 

beyond passive awareness to active intervention in school bullying. Journal of 

Adolescent Health, 64(2), 101–109. https://doi.org/10.1016/j.jadohealth.2018.10.005 

22. Cross, D., Barnes, L., Hearn, L., O’Moore, M., Ma, L., & Shaw, T. (2019). Anti-

bullying interventions in schools – what works? NSW Department of Education. 

23. Cunningham, L., Brandon, L., & Delucia, S. (2016). Challenges in implementing anti-

bullying programs: The role of school culture and capacity. Journal of Primary 

Prevention, 37(2), 177–193. 

24. Demaray, M. K., Malecki, C. K., & Jenkins, L. N. (2015). Student perceptions of their 

school's anti-bullying policy, peer support, and victimization: A latent profile analysis. 

School Psychology Quarterly, 30(2), 246–261. 

25. Dillon, M. J., Chae, M., & Kim, C. (2020). Effectiveness of a targeted teacher training 

program on intervention strategies for relational bullying. School Psychology, 35(1), 5–

15. 

26. Dorio, D., Tosi, C., & Longobardi, E. (2019). The teacher’s role in preventing bullying. 

Frontiers in Psychology, 10, 1830. 

27. Dorio, N. B., Clark, K. N., Demaray, M. K., & Jenkins, L. N. (2019). School climate 

and bullying: The mediating role of student engagement. School Psychology, 34(5), 

497–508. https://doi.org/10.1037/spq0000305 

28. Due, P., Holstein, B. E., & Valdebenito, S. (2018). International variation in the 

frequency of bullying and victimization among adolescents: A cross-national study. 

European Journal of Public Health, 28(2), 283–288. 

29. Eliot, M., Cornell, D., Gregory, A., & Fan, X. (2010). Supportive school climate and 

student victimization by peers. Journal of School Health, 80(4), 182–188. 

30. Fekkes, M., Pijpers, J., & Buis, M. (2020). The role of teachers in tackling bullying and 

victimization in schools: A systematic literature review. Educational Psychology 

Review, 32(4), 1083-1111. 

31. Francis, J., Trapp, G., Pearce, N., Burns, S., & Cross, D. (2022). School built 

environments and bullying behaviour: A conceptual model based on qualitative 

interviews. International Journal of Environmental Research and Public Health, 19(23), 

15955. https://doi.org/10.3390/ijerph192315955 

32. Francis, S. T., Kyere, K., & Boateng, G. (2022). Mapping the 'Hotspots': Architectural 

visibility and its impact on school bullying in secondary education. Environment and 

Behavior, 54(4), 312–335. https://doi.org/10.1177/00139165221081546 



Copyright@    Page 16 

International Journal Research Publication Analysis 

 
 

33. Gaffney, H., Ttofi, M. M., & Farrington, D. P. (2021). Effectiveness of school-based 

programs to reduce bullying perpetration and victimization: An updated systematic 

review and meta-analysis. Campbell Systematic Reviews, 17(2), e1143. 

https://doi.org/10.1002/cl2.1143 

34. Gaffney, H., Ttofi, M. M., & Farrington, D. P. (2021). What works in anti-bullying 

programs? A meta-analysis of program effectiveness. Journal of School Psychology, 85, 

37–56. https://doi.org/10.1016/j.jsp.2020.12.001 

35. Gage, N. A., Adamson, R., & MacSuga-Gage, A. S. (2018). Teacher consistency in 

responding to bullying behavior: Examination of student-level outcomes. School 

Psychology Review, 47(1), 53–67. 

36. Gini, G., & Pozzoli, T. (2023). Bullying and psychosomatic problems: A meta-analysis. 

Pediatrics, 151(1), e2022058440. 

37. Glew, G. M., Fan, M. Y., Katon, W., & Revicki, D. (2020). Examining the clarity of 

cyberbullying definitions in school anti-bullying policies: A systematic review. 

Aggression and Violent Behavior, 50, 101349. 

38. Glew, G. M., Fan, M. Y., Katon, W., & Revicki, D. (2025). Challenges and strategies 

for implementing anti-bullying programs for primary school-aged children in Indonesia: 

A narrative literature review. Journal of Global Research in Education and Social 

Science. 

39. Global Survey of Adolescent Health. (2025). Epidemiological trends in school-based 

victimization: 2020–2025 report. World Health Organization Press. 

40. Global Survey on School Violence and Bullying (2025). 

41. Goddard, R. D., & Salloum, S. (2019). The relationship between collective teacher 

efficacy and school violence and bullying. Journal of Educational Psychology, 111(7), 

1251–1266. 

42. Gottfredson, D. C., Grosse, B., Soulé, E., & Skroban, S. (2018). The effectiveness of 

school anti-bullying policies: A systematic review. Journal of the Society for Social 

Work and Research, 8(1), 93–115. 

43. Gregory, A., Cornell, D., & Fan, X. (2016). The impact of restorative justice on school 

climate and student behavior. Journal of School Health, 86(3), 163–171. 

44. Harrington, D., & O'Moore, M. (2017). The relationship between school anti-bullying 

policies and pupil well-being: A review. Educational Review, 69(1), 89–107. 



Copyright@    Page 17 

International Journal Research Publication Analysis 

 
 

45. Hemphill, S. A., Heerde, J. A., & Schmerl, L. A. (2016). A meta-analytic review of the 

effectiveness of school-based programs to prevent bullying. Aggression and Violent 

Behavior, 30, 124–136. 

46. Holt, M. K., Finkelhor, D., & Kantor, G. (2018). The role of state anti-bullying laws in 

reducing the risk of peer victimization. Journal of Adolescent Health, 63(3), 253–259. 

47. Hymel, S., & Swearer, S. M. (2015). Research on bullying and victimization: Past, 

present, and future. Child Development Perspectives, 9(1), 1–4. 

48. Hymel, S., & Swearer, S. M. (2018). Twenty-five years of research on school bullying: 

Moving forward. American Psychologist, 73(8), 1168–1177. 

49. Jiménez-Barbero, J. A., Ruiz-Hernández, J. A., Llor-Zaragoza, L., & Roldán-Merino, J. 

(2016). The effectiveness of school-based anti-bullying programs: A systematic review 

and meta-analysis of randomized controlled trials. European Journal of Public Health, 

26(4), 584–590. 

50. Kodapally, B., Mathews, E., Kodali, P. B., & Thankappan, K. R. (2021). Bullying 

victimization and its associated factors among adolescents in Kozhikode district, 

Kerala, India: a mixed-methods study. Wellcome Open Research, 6, 223. 

https://doi.org/10.12688/wellcomeopenres.17102.1 

51. Konishi, C., Houtrow, A., & Chen, G. (2017). School climate and bystander responses 

to bullying in middle and high school. BMC Public Health, 17(Suppl 2), 488. 

52. Konold, T., & Cornell, D. (2020). The association between school safety climate and 

the frequency of victimization in U.S. high schools. Journal of School Violence, 19(1), 

1–13. 

53. Lee, C., Kim, J., & Kim, M. (2015). Effectiveness of school-based anti-bullying 

programs in South Korea: A meta-analysis. Children and Youth Services Review, 58, 

20–27. 

54. León, R. J. R., & Soler, M. (2020). Teacher self-efficacy in managing school bullying: 

A systematic review and meta-analysis. Psicothema, 32(2), 173–182. 

55. Limber, S. P., & Esbensen, F. A. (2015). The anti-bullying act of 2013 and its 

implications for school policy and practice. Journal of Law & Education, 44(2), 193–

225. 

56. Menesini, E., & Palladino, B. E. (2019). Empowering teachers to fight bullying: The 

role of teacher competence and school climate. European Journal of Developmental 

Psychology, 16(4), 456-472. https://doi.org/10.1080/17405629.2019.1581857 



Copyright@    Page 18 

International Journal Research Publication Analysis 

 
 

57. Menesini, E., & Palladino, B. E. (2019). Teacher training for prevention and 

management of school bullying situations: A systematic literature review. Psicologia: 

Reflexão e Crítica, 32(1). 

58. Mishna, F., McInroy, L. B., & Burkholder, E. (2021). Cyberbullying and student 

awareness of school policy and procedures. Journal of School Social Work, 36(2), 115–

130. 

59. Mishna, F., Regehr, C., & Schiffelers, M. C. (2021). Is it a 'Living Document'? Student 

perceptions of the enactment of anti-bullying policies in middle schools. Educational 

Policy Analysis Archives, 29(14), 1-22. https://doi.org/10.14507/epaa.29.5632 

60. Modecki, K. L., Minchin, J., & Harbaugh, A. G. (2015). The frequency of cyber, 

physical, and verbal bullying across adolescence: A meta-analysis. Journal of 

Adolescent Health, 57(1), 1–11. 

61. MSEUF Research. (2023). Implementation of an anti-bullying program in selected high 

schools in Lucena City. Manuel S. Enverga University Foundation Research Journal. 

62. Mundy, K., & Breen, S. (2017). Where the bullies are: Teacher supervision and the 

location of bullying in secondary schools. Journal of Educational Psychology, 109(3), 

321–335. 

63. Mundy, L. K., Allen, N. B., & Viner, R. M. (2021). Peer victimization and academic 

achievement in adolescents: A systematic review and meta-analysis. Journal of 

Adolescence, 90, 23–36. 

64. Mundy, L. K., Canterford, L., & Kosola, S. (2021). Peer victimization and academic 

achievement: A longitudinal study of the transition to secondary school. Journal of 

School Health, 91(5), 384–392. https://doi.org/10.1111/josh.13012 

65. Municipality of Quezon, Bukidnon. (n.d.). Town profile. Retrieved from [Insert the 

specific official website URL for the Town Profile here] 

66. Municipality of Quezon, Bukidnon. (n.d.). Updated the citizens' charter 2021. Retrieved 

from [Insert the specific official website URL for the Citizen's Charter here] 

67. Nikolaou, M. (2017). The impact of anti-bullying laws on children’s social-behavioral 

skills. Frontiers in Psychology, 16, 1550736. 

68. O’Brennan, L. M., Waasdorp, T. E., & Bradshaw, C. P. (2016). The protective effect of 

positive school climate on victimization and perpetration of bullying. Journal of Youth 

and Adolescence, 45(6), 1184–1197. 

69. OECD PISA Data. (2017). PISA 2018 Results (Volume III): What School Life Means 

for Students' Lives. OECD Publishing. 



Copyright@    Page 19 

International Journal Research Publication Analysis 

 
 

70. Olweus, D., & Limber, S. P. (2018). The Olweus Bullying Prevention Program: An 

overview. In S. R. Jimerson, A. S. Nickerson, M. J. Mayer, & M. M. J. Furlong (Eds.), 

The handbook of school violence and school safety (2nd ed., pp. 245–262). Routledge. 

71. Pace, J. L., & Hemmings, B. (2020). Analyzing anti-bullying policy effectiveness in 

secondary schools: The case for policy coherence and specificity. Educational 

Management Administration & Leadership, 48(2), 269–286. 

72. Philippine Statistics Authority (PSA). (2020). Census of population and housing (2020 

CPH).  

73. Piotrowska, P. J., & Stankiewicz, B. (2019). The role of perceived policy fairness and 

school legitimacy in deterring bullying among adolescents. Adolescence, 54(214), 283–

296. 

74. Piotrowska, P. J., Stankiewicz, B., & Ryś, M. (2019). Student trust in school staff and 

willingness to report bullying incidents. Journal of School Health, 89(9), 717–725. 

75. Polanin, J. R., Espelage, D. L., & Pigott, T. D. (2015). A within-study meta-analysis of 

anti-bullying program effectiveness: Do effects vary by student age? School 

Psychology Review, 44(2), 273–293. 

76. Provincial Government of Bukidnon. (n.d.). Business and economy.  

77. Provincial Government of Bukidnon. (n.d.). Physical features and composition. 

Retrieved from  

78. Ragusa, A. T., Crampton, A., & Warburton, W. A. (2024). Beyond punishment: A 

biopsychosocial analysis of school anti-bullying policy sentiments and stakeholder 

adoption. Educational Review, 76(2), 189–210. 

https://doi.org/10.1080/00131911.2024.2301567 

79. Ragusa, A., Núñez-Rodríguez, S., Vaz, P., Silva, J., Caliciotti, V., González-Bernal, J. 

J., López-Rivero, A. J., Petrillo, E., Gatto, M., Obregón-Cuesta, A. I., & González-

Santos, J. (2024). Impact of cyberbullying on academic performance and psychosocial 

well-being of Italian students. Children, 11(8), 943. 

https://doi.org/10.3390/children11080943 

80. Šafránková, H., & Kubala, S. (2019). Zero tolerance policies and bullying: Unintended 

consequences of highly punitive approaches. Journal of School Violence, 18(2), 177–

189. 

81. Salamanca, D. V., & Rollo, C. R. (2024). Bullying encountered and its perceived 

impacts on students' sense of self. European Journal of Education Studies, 11(3). 

https://doi.org/10.46827/ejes.v11i3.5231 



Copyright@    Page 20 

International Journal Research Publication Analysis 

 
 

82. Salamanca, J. J., & Rollo, J. P. (2024). Longitudinal evaluation of school-based 

interventions: Moving toward data-driven anti-bullying updates. International Journal of 

Educational Research Open, 6, 100-115. https://doi.org/10.1016/j.ijedro.2024.100115 

83. Salmivalli, C. (2015). Bystander roles in bullying: Intervention strategies for shifting 

the social dynamics. Child Development Perspectives, 9(2), 125–130. 

84. Seelman, K. L., & Walker, J. S. (2018). The effectiveness of policy interventions for 

school bullying: A systematic review. Journal of the Society for Social Work and 

Research, 8(1), 93–115. 

85. Sentse, M., Veenstra, R., & Salmivalli, C. (2015). The role of teacher intervention and 

classroom norms in the perpetuation of bullying. Journal of School Psychology, 53(1), 

1–12. 

86. Skeith, L., & Pössel, P. (2018). Teacher stress and the implementation of social-

emotional learning and anti-bullying programs. Psychology in the Schools, 55(5), 526–

538. 

87. Smith, P. K., & Steffgen, G. (2017). Cyberbullying in adolescence: The role of school 

policy and effective jurisdiction. Journal of Research on Adolescence, 27(3), 472–485. 

88. Sun, X., & Zhao, H. (2025). The impact of anti-bullying laws on children's social-

behavioral skills. Frontiers in Psychology, 16, 1550736. 

89. Taylor, L. G., Miller, R., & Scott, S. (2022). Leadership visibility and the trickle-down 

effect of bullying prevention in secondary schools. Journal of Educational 

Administration, 60(1), 45–62. https://doi.org/10.1108/JEA-03-2022-0041 

90. Taylor, L. J., Pitzer, J. R., & Shulman, S. (2022). School leadership and bullying: A 

systematic review of school factors. Journal of School Psychology, 93, 111–125. 

91. Thapa, A., Cohen, J., Guffey, S., & Higgins-D’Alessandro, A. (2013). A review of 

school climate research. Review of Educational Research, 83(3), 357–385. 

92. Thapa, A., Kim, T., & Cornell, D. (2016). Developmental changes in school climate 

from middle to high school: The role of teacher-student relationships. Journal of School 

Health, 86(6), 441–448. 

93. Ttofi, M. M., & Farrington, D. P. (2021). Effectiveness of school-based programs to 

reduce bullying perpetration and victimization: An updated systematic review and 

meta-analysis. Journal of Experimental Criminology, 17(1), 159–178. 

94. Ttofi, M. M., & Farrington, D. P. (2021). Effectiveness of school-based programs to 

reduce bullying perpetration and victimization: An updated systematic review and 

meta-analysis. Journal of Experimental Criminology, 17(1), 159–178. 



Copyright@    Page 21 

International Journal Research Publication Analysis 

 
 

95. Veenstra, R., Lindenberg, S., & Huitsing, G. (2016). The role of social status in anti-

bullying programs: Why some policies fail to reach 'high-status' bullies. Journal of 

Clinical Child & Adolescent Psychology, 45(6), 723-736. 

https://doi.org/10.1080/15374416.2015.1012720 

96. Veenstra, R., Sentse, M., & Dijkstra, J. K. (2016). Peer norms and the prevalence of 

bullying: A longitudinal study. Journal of Youth and Adolescence, 45(6), 1184–1197. 

97. Villavicencio, E. P., & Ramos, M. P. (2017). A study on the incidence and types of 

bullying among Filipino high school students in Metro Manila. The Normal Lights, 

11(2), 198–218. 

98. Voelkl, K. E., & Freng, S. (2019). Examining the role of school belonging and teacher 

support in mitigating bullying risk for diverse students. School Psychology Quarterly, 

34(3), 382–395. 

99. Vreeman, R. C., & Carroll, A. E. (2021). Fidelity of implementation: A neglected 

component of bullying prevention program effectiveness. Pediatrics, 147(3), 

e2020017124. 

100. Waasdorp, T. E., & Bradshaw, C. P. (2018). The link between school safety climate and 

the frequency of victimization in U.S. high schools. Journal of School Violence, 17(3), 

299–313. 

101. Waasdorp, T. E., O’Higgins, E., & Bradshaw, C. P. (2017). A three-year longitudinal 

study of the effects of implementation quality on middle school students’ bullying and 

victimization. Journal of School Health, 87(9), 677–684. 

102. Williford, A., Boulton, A. J., & Oberle, E. (2019). Student awareness of anti-bullying 

policies: Is there a discrepancy between students and teachers? Journal of School 

Health, 89(5), 374–382. 

103. Wolke, D., & Lereya, S. T. (2020). Bullying in the digital age: Changes in prevalence 

and form over the past decade. Current Opinion in Psychology, 36, 34–39. 

104. Yang, C., Konishi, C., & Karr, T. (2020). School climate and student bystander 

intervention in bullying: The moderating role of student–teacher connectedness. Journal 

of School Health, 90(6), 469–478. 

105. Yeager, D. S., Fong, C. J., Lee, H. Y., & Espelage, D. L. (2015). Declines in efficacy of 

anti-bullying programs among older adolescents: Theory and a three-level meta-

analysis. Journal of Applied Developmental Psychology, 37, 36-51. 

https://doi.org/10.1016/j.appdev.2014.11.005 



Copyright@    Page 22 

International Journal Research Publication Analysis 

 
 

106. Yeager, D. S., Fong, V. C., Lee, H. Y., & Espelage, D. L. (2015). Declines in the 

effectiveness of anti-bullying programs in adolescence: A meta-analysis. School 

Psychology Review, 44(3), 303–320. 

107. Yu, G., & Wang, C. (2023). Teacher as mediator: How the teacher interacts with the 

parents of the victim and the agent in school conflict. Contrastive Pragmatics, 4(1), 88–

117. https://doi.org/10.1163/26660393-bja10070 

108. Zhang, L. (2022). Teacher visibility and student safety: A longitudinal study of staff 

'walk-arounds' and bullying reduction in middle schools. Journal of Educational 

Psychology & Management, 9(1), 15–30. https://doi.org/10.2139/ssrn.4012345 

109. Zhang, Z. (2022). Research on the response of schools and teachers to bullying. 

Advances in Social Science, Education, and Humanities Research. 

https://doi.org/10.2991/assehr.k.220110.164 

110. Zhu, C., Huang, S., Evans, R., & Zhang, W. (2021). Cyberbullying among adolescents 

and children: A comprehensive review of the global situation, risk factors, and 

preventive measures. Frontiers in Public Health, 9, 634909. 

https://doi.org/10.3389/fpubh.2021.634909 

 

 

 

https://doi.org/10.3389/fpubh.2021.634909

