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ABSTRACT

This study was conducted to find the relationship between the level of implementation of the
reading remediation program and the learners’ reading level in District 111 of Valencia City
Division, School Year 2023-2024. Specifically, it described the profile of respondents in
terms of age, sex, position, highest educational attainment, and training attended; determined
the level of implementation of the reading remediation program; described the oral reading
level and reading skill of the learner after the reading remediation was performed; checked
the significant relationship between the level of implementation of reading remediation and
oral reading skills of the learners. This study uncovered the following findings: The majority
of the respondents were aged 31 to 40 years old, females, Teacher 1, have completed a
Baccalaureate Degree along with Master of Arts (MA) units, and have attended 1 to 2 training
sessions, The reading remediation program were Very Highly Implemented. The majority of
learners were categorized as having an instructional reading level. There was a significant
relationship between the level of implementation of reading remediation in all aspects of the
remediation program and the oral reading skills of the learners. The following
recommendations are offered: Teachers may consider the demographic attributes of the
learners, including age and gender, as well as their educational experience while creating and
executing the reading remediation program. Teachers may prioritize and uphold the rigorous
implementation of the reading remediation program. Parents may further enhance their
children's reading development by offering advice and support during their interactions with
texts. School heads may prioritize and assist in thoroughly implementing the reading

remediation program.
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INTRODUCTION
In contemporary society, characterized by reliance on knowledge-driven innovations,
advancements, and transformations, acquiring proficient reading and writing abilities is
pivotal in enabling individuals to enhance their quality of life. The instruction and inclusion
of reading skills and reading comprehension within training programs and educational
instruction are crucial components that greatly contribute to the overall meaningfulness of an
individual's life.
Difficulties related to automaticity and fluency manifest as challenges in dysfluent word
reading and reading comprehension. These challenges may include reading slowly and
laboriously and frequently pausing when encountering unfamiliar words. Oral reading needs
to be improved in conveying the intended message due to a lack of proper expression. The
decoding of unfamiliar words may be characterized by inefficiency or inaccuracy.

According to Lynch (2021), one of the foundational skills pupils acquire in their early
educational experiences is comprehending written text. Nevertheless, instructing children in
reading proves to be a challenging endeavor. The acquisition of reading skills is a complex
process that cannot be effectively imparted within a limited number of instructional sessions.
Furthermore, it is important to acknowledge that no universally applicable pedagogical
approach to teaching reading can cater to all students' diverse needs and abilities.

The reading problem among learners is of primary concern in the Department of Education,
specifically in District 111 of Valencia City Division. According to the Phil-IRI Pretest Result,
some learners can hardly utter the letter sounds or give the letter names at the primary grade
levels; in contrast, other learners at the intermediate level can decode the words but cannot
comprehend them. They still fall under the frustrated category or struggling readers. To this
end, teachers are encouraged to perform remedial reading to resolve such an academic
dilemma.

The primary objective of Remedial Reading is to significantly diminish the population of
students who encounter significant challenges in acquiring proficient reading and writing
skills. The practice of Remedial Reading involves providing targeted and intensive tutoring to
students who are experiencing difficulties in reading. This intervention is implemented
through personalized instruction and in small group settings. It has been proven to be highly

effective in addressing the needs of struggling readers within a relatively short period.
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Remedial Reading educators are extensively trained experts who actively collaborate with
students and develop tailored and strategic training to target specific student requirements
effectively. Once students have achieved proficiency in meeting grade-level standards and
can operate autonomously within the educational setting, they are discharged from Remedial
Reading. However, ongoing vigilance is maintained to ensure their sustained academic
progress.

Table 2 shows the profile of the respondents in terms of age.

Table 2 Profile of the Respondents in terms of Age.

Age f %

21 -30YearsOld | 32 | 225
31-40VYearsOIld | 47 | 33.1
41 -50 Years Old | 45 | 31.7
51-65YearsOld | 18 | 12.7
Total 142 | 100.0

Table 2 presents a study's breakdown of respondents’ ages, showing the distribution across
various age brackets. Among the respondents, individuals aged 31 to 40 constitute the largest
proportion at 33.1%, followed closely by those aged 41 to 50 at 31.7%. The respondents aged
21 to 30 comprise 22.5% of the total, indicating a significant but slightly smaller portion.
Those aged 51 to 65 represent the smallest segment, comprising 12.7% of the respondents.
Table 3 presents the profile of the respondents in terms of sex.

Table 3 Profile of the Respondents in terms of Sex.

Sex f %
Male 10 | 7.0
Female | 132 | 93.0
Total 142 | 100.0

Table 3 illustrates the distribution of respondents based on their sex. Among the participants,
females comprise the overwhelming majority at 93.0%, while males represent only 7.0% of
the total respondents.

Table 4 shows the profile of the respondents in terms of position.

Table 4 Profile of the Respondents in terms of Position.

Position f %
Teacher 1 81 |57.0
Teacher 2 12 |85
Teacher 3 42 | 29.6
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Master Teacher 1 | 6 4.2
Master Teacher 2 | 1 7
Total 142 | 100.0

Table 4 outlines the composition of respondents based on their positions within the
educational context. Most participants hold the position of Teacher 1, accounting for 57.0%
of the total respondents. Following this, Teacher 3 represents a substantial portion at 29.6%,
indicating a significant presence of mid-level teaching staff. Teacher 2 comprises a smaller
yet notable percentage at 8.5%, while Master Teachers in levels 1 and 2 constitute 5.0%
combined.

Table 5 presents the respondents’ profiles regarding the highest educational attainment.

Table 5 Profile of the Respondents in terms of Highest Educational Attainment.

Highest Educational Attainment | f %
Baccalaureate Degree 33 | 232
Baccalaureate Degree + MA Units | 67 | 47.2
MA Degree 31 | 218
MA Degree + Doctoral Units 10 | 7.0
Doctorate Degree 1 N4
Total 142 | 100.0

Table 5 provides insights into the highest educational attainment of the respondents. Most
participants have completed a Baccalaureate Degree and Master of Arts (MA) units,
comprising 47.2% of the total respondents.

Following closely, individuals with a Baccalaureate Degree constitute 23.2%, indicating a
significant portion of the sample with undergraduate education. Those who have obtained a
Master of Arts (MA) degree without additional doctoral units represent 21.8% of the
respondents, suggesting a considerable number of participants with postgraduate
qualifications. Moreover, a smaller yet notable percentage of respondents have completed
MA degrees alongside doctoral units (7.0%), while only a minimal proportion possess a
Doctorate Degree (0.7%).

Table 6 shows the respondents' profile regarding the number of training.

Table 6 Profile of the Respondents in terms of Number of Training.

No of Training | f %
1-2 52 |36.6
3-4 39 | 275
5-6 27 119.0
7 Above 24 116.9
Total 142 | 100.0
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Table 6 shows the number of training undergone by the respondents. The largest proportion
of participants, comprising 36.6% of the total, attended 1 to 2 training sessions. Following
this, 27.5% of respondents have attended 3 to 4 training courses, representing a substantial
yet slightly smaller segment. Additionally, 19.0% of participants have undergone 5 to 6
training, indicating a notable portion with a more extensive training background. Moreover,
16.9% of respondents have attended seven or more training sessions, signifying a smaller yet
significant group with considerable training experience.

The following are the impact of training in reading remediation: Training programs for
educators and professionals involved in reading remediation can enhance their effectiveness
in supporting struggling readers; educators equipped with evidence-based strategies and
approaches can better address the needs of diverse learners; continuous professional
development and training opportunities are vital for staying updated on the latest research and
best practices in reading instruction. Torgesen, et., al. (2010) on The Role of Professional
Development in Effective Reading Programs™ highlights the significance of high-quality
professional development in improving reading outcomes for struggling readers.

The following sections will delve into the presentation and discussion of the level of
implementation of the reading remediation program in terms of phonics instruction, sight
word recognition, vocabulary development, reading comprehension strategies, fluency-
building exercises, guided reading, reading aloud, reading practice, multisensory approaches,
and assessments and progress monitoring.

Table 7 presents the level of implementation of the reading remediation program regarding

Phonics Instruction.

Table 7 Level of Implementation of the Reading Remediation Program in terms of Phonics

Instruction.

Indicator Mean | SD | Interpretation
Effective phonics instruction is not isolated but integrated | 4.40 | 0.63 | Very Highly
into meaningful reading contexts. Teachers provide Implemented

opportunities for students to apply their phonics skills in
authentic reading experiences.

Effective phonics instruction requires explicit teaching of | 4.39 | 0.64 | Very Highly
phonics rules and strategies. Teachers provide clear Implemented
explanations, model the application of phonics skills, and
guide students through structured practice activities.

Effective phonics instruction takes into account students' | 4.34 | 0.61 | Very Highly
diverse needs and abilities. Teachers differentiate Implemented
instruction by assessing students' phonics skills and
providing targeted interventions.
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Teachers who deeply understand phonics instruction and its | 4.33 | 0.72 | Very Highly
underlying principles are better equipped to deliver Implemented
effective remediation.

Phonics instruction should follow a systematic and | 4.25 | 0.66 | Very Highly
sequential approach, introducing phonics skills logically. Implemented
Teachers structure their lessons to build upon previously
learned skills, gradually introducing new concepts and
providing ample practice opportunities.

Overall 434 |0.57 | Very Highly
Implemented

Scale Range Indicator

5 4.20-5.00 Very Highly Implemented

4 3.40-4.19 Highly Implemented

3 2.60-3.39 Moderately Implemented

2 1.80-2.59 Less Implemented

1 1.00-1.79 Not Implemented

In Table 7, the level of implementation of the reading remediation program in terms of
Phonics Instruction is evaluated across several indicators, each with a mean score and
standard deviation (SD). The indicator with the highest mean score is Effective phonics
instruction is not isolated but integrated into meaningful reading contexts, with a mean of
4.40 and an SD of 0.63, indicating Very Highly Implemented. Conversely, the indicator with
the lowest mean score is Phonics instruction should follow a systematic and sequential
approach, with a mean of 4.25 and an SD of 0.66, also classified as Very Highly
Implemented.

In general, the level of implementation of the reading remediation program in terms of
Phonics Instruction was Very High, with a Mean of 4.34 and an SD of 0.57.

A study conducted by Tomelden (2019) noted that students who are not active fans of reading
are said to have improved their vocabulary by re-reading the materials they have read through
their teacher. It has been effective to the learners even those who are not constantly reading. It
does not only improve their vocabulary but also their reading ability.

Strategies were used to help the students effectively improve their reading skills; one was
utilizing flashcards as drills to practice the words they believed were hard to comprehend.
Pretests and post-tests were also conducted to test whether remedial reading is effective for
the students, and it has been found that there is a significant difference in students' reading
ability. This supports their conclusion that remedial reading is effective for the learners. It
also depends on the teacher's strategy to help their students. Using technology is one of the
strategies that helps catch the students’ interest and make the reading session more engaging

and enjoyable for the learners and the teacher.
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Table 8 shows the level of implementation of the reading remediation program regarding

Sight Word Recognition.

Table 8 Level of Implementation of the Reading Remediation Program in Terms of Sight

Word Recognition.

Indicator Mean | SD | Interpretation
Teachers utilize high-frequency word lists, such as the | 4.69 |4.21 | Very Highly
Dolch or Fry word lists, to prioritize sight words that Implemented

students need to learn. These lists are compiled based on the
frequency of word usage in texts, ensuring that students
focus on words they are likely to encounter frequently in
their reading.

Regular assessment and monitoring of students' sight word | 4.46 | 0.60 | Very Highly
recognition progress are essential. Teachers can use Implemented

formative assessments, such as sight word assessments,
running records, or reading fluency checks, to evaluate
students' sight word mastery and identify areas that require

further support.
Teachers provide explicit instruction on sight words, | 441 | 0.59 | Very Highly
introducing them systematically and explicitly teaching Implemented

their spelling, pronunciation, and meaning. They can use
strategies like word walls, flashcards, and word games to
help students learn and practice sight words in meaningful

contexts.
Effective sight word instruction takes into account students' | 4.39 | 0.66 | Very Highly
diverse needs and abilities. Teachers differentiate Implemented

instruction by assessing students' sight word knowledge and
providing targeted interventions.

Teachers used sight word instruction that goes beyond rote | 4.27 | 0.66 | Very Highly
memorization. Teachers should provide opportunities for Implemented
students to encounter and use sight words in authentic
reading and writing contexts.

Overall 4.44 |0.98 | Very Highly
Implemented

Scale Range Indicator

5 4.20-5.00 Very Highly Implemented

4 3.40-4.19 Highly Implemented

3 2.60-3.39 Moderately Implemented

2 1.80-2.59 Less Implemented

1 1.00-1.79 Not Implemented

Table 8 shows the level of implementation of the reading remediation program in terms of
Sight Word Recognition is evaluated across several indicators, each with a mean score and
standard deviation (SD). The indicator with the highest mean score is Teachers utilize high-
frequency word lists, with a mean of 4.69 and an SD of 4.21, indicating Very Highly

Implemented.
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Conversely, the indicator with the lowest mean score is Sight word instruction goes beyond
rote memorization, with a mean of 4.27 and an SD of 0.66, also classified as very highly
implemented. The high mean scores across all indicators suggest a robust implementation of
the reading remediation program in terms of Sight Word Recognition.

On the other hand, the indicator with the lowest mean score highlights the need for sight
word instruction to extend beyond rote memorization, emphasizing the importance of
providing opportunities for students to encounter and use sight words in authentic reading
and writing contexts.

Sight word recognition is the capacity to rapidly and effortlessly identify and read frequently
occurring words without relying on phonetic decoding. These words are frequently taught
using direct instruction and repeated practice to assist students in acquiring fluency and
improving reading comprehension.

The research finding indicates that the reading remediation program assessed in the study had
a strong level of implementation in terms of recognizing sight words. The indicator with the
highest mean score, "Teachers utilize high-frequency word lists,” suggests that the program
successfully integrated high-frequency word lists to enhance students' ability to recognize
sight words. This method is consistent with research highlighting the significance of directly
instructing sight words to enhance reading fluency (Ehri, 2005; Rasinski, 2009).

In contrast, the indicator with the lowest average score, "Sight word instruction goes beyond
rote memorization,” implies a need to enhance sight word instruction beyond simple
memorization. This discovery emphasizes the need to provide students with chances to come
across and utilize sight words in genuine reading and writing situations. Studies indicate that
incorporating sight words into purposeful and genuine literacy tasks can improve students'
comprehension and utilization of these terms (Bear et al., 2019; Reutzel & Cooter, 2016).

The level of implementation of the reading remediation program regarding Sight Word
Recognition was Very High, with a Mean of 4.44 and an SD of 0.98. These results indicate a
strong foundation in sight word recognition instruction within the program, with evidence of
effective practices such as utilizing high-frequency word lists and conducting regular
assessments.

According to Herrera (2021), students in a remedial reading program are said to have
improved their reading abilities greatly and how they can comprehend the reading material.
In their study, they sought to find out whether teachers who administer a reading remediation

show an improvement as reflected in their students' performance in terms of reading. Students
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were tested by having a test after reading the material once and reading the material after a
remedial reading.
Table 9 presents the level of implementation of the reading remediation program regarding

Vocabulary Development.

Table 9 Level of Implementation of the Reading Remediation Program in terms of

Vocabulary Development.

Indicator Mean | SD | Interpretation
Effective reading remediation programs often incorporate | 4.36 | 0.73 | Very Highly
explicit vocabulary instruction, directly teaching students Implemented

the meanings of words and how to use them in context.

When students understand and make connections between | 4.32 | 0.75 | Very Highly

words, sentences, and paragraphs, they can better grasp the Implemented
meaning of unfamiliar vocabulary words encountered in

texts.

providing students with rich and varied reading materials. | 4.31 | 0.74 | Very Highly
When students are exposed to a wide range of texts, they Implemented

encounter new words in context, which helps reinforce
their understanding and usage.

Effective reading remediation programs often focus on | 4.28 | 0.71 | Very Highly

improving students' reading comprehension skills, as Implemented
comprehension and vocabulary development are closely

intertwined.

Teachers can facilitate vocabulary growth by selecting | 4.27 | 0.73 | Very Highly
appropriately challenging texts and by incorporating Implemented

vocabulary-building activities, such as word games,
discussions, and writing exercises

Overall 431 | 0.67 | Very Highly
Implemented

Scale Range Indicator

5 4.20-5.00 Very Highly Implemented

4 3.40-4.19 Highly Implemented

3 2.60-3.39 Moderately Implemented

2 1.80-2.59 Less Implemented

1 1.00-1.79 Not Implemented

Table 9 reveals the level of implementation of the reading remediation program in terms of
Vocabulary Development is assessed across several indicators, each with a mean score and
standard deviation (SD). The indicator with the highest mean score is Effective reading
remediation programs often incorporate explicit vocabulary instruction, with a mean of 4.36
and an SD of 0.73, indicating Very Highly Implemented. Conversely, the indicator with the
lowest mean score is Teachers can facilitate vocabulary growth by selecting texts, with a

mean of 4.27 (SD = 0.73), also classified as Very Highly Implemented.
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The high mean scores across all indicators suggest a robust implementation of the reading
remediation program in terms of Vocabulary Development. On the other hand, the indicator
with the lowest mean score highlights the importance of selecting appropriately challenging
texts to facilitate vocabulary growth.

Overall, the level of implementation of the reading remediation program in terms of
Vocabulary Development was Very High, with a Mean of 4.31 and an SD of 0.67. These
results indicate a strong foundation in vocabulary development within the remediation
program, with evidence of effective practices such as explicit instruction and exposure to rich
reading materials.

Enhancing one's vocabulary is crucial for comprehending written texts and improving general
literacy. Efficient reading remediation programs frequently include direct vocabulary
education to improve students' word comprehension and knowledge.

Explicit vocabulary training refers to teaching particular terms and their meanings using clear
explanations, examination of the surrounding context, and strategies for learning new words
(Beck et al., 2013). This method facilitates the augmentation of pupils' lexicon and enhances
their understanding of written materials.

The research conclusion indicates that the reading remediation program assessed in the study
had a strong level of implementation regarding vocabulary development. The indicator with
the highest mean score, "Effective reading remediation programs often incorporate explicit
vocabulary instruction,” suggests that the program effectively integrated explicit vocabulary
instruction into its curriculum. This discovery is consistent with research that supports the
utilization of direct instruction to improve the process of acquiring vocabulary (Baumann &
Kame'enui, 2004; Stahl & Nagy, 2006).

Conversely, Teachers can facilitate vocabulary growth by selecting texts with the lowest
average score, emphasizing the significance of choosing suitably demanding texts to promote
vocabulary development. Studies indicate that offering learners diverse and extensive reading
materials can expose them to a broader spectrum of language and enhance their vocabulary
acquisition (Graves, 2006; Nagy & Herman, 1987).

Teachers' selection of intriguing and correctly leveled texts is crucial in providing pupils with
opportunities to encounter new vocabulary and enhance their comprehension. Fountas and
Pinnell's work provides practical guidelines for teachers to select appropriate books for
independent reading. It emphasizes the significance of considering students' reading levels,
interests, and the importance of providing a variety of texts to support vocabulary acquisition

and comprehension (Fountas and Pinnell, 2016). The study of Hiebert (2012) provides
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insights into the role of text complexity in reading instruction. It discusses the importance of
matching texts to students' reading abilities and the benefits of gradually increasing the
complexity of texts to support vocabulary development and comprehension skills.

Table 10 shows the level of implementation of the reading remediation program regarding

Reading Comprehension Strategies.

Table 10 Level of Implementation of the Reading Remediation Program in terms of

Reading Comprehension Strategies.

Indicator Mean | SD | Interpretation
Another important aspect of effective reading remediation | 4.45 | 0.61 | Very Highly
is providing students with ample guided practice. Implemented
Teachers can also provide modeling and think-aloud, | 4.35 | 0.67 | Very Highly
demonstrating how to use the reading comprehension Implemented

strategies effectively. By verbalizing their thoughts while
reading, teachers show students how to approach different
texts, make predictions, ask questions, and monitor
comprehension.

The effectiveness of teachers ' reading remediation | 4.32 | 0.69 | Very Highly
strategies can significantly impact students' reading Implemented
comprehension skills.

Reading Comprehension Strategies help students actively | 4.32 | 0.76 | Very Highly
engage with the text, make sense of their reading, and Implemented
monitor their understanding.

Effective reading remediation programs often teach specific | 4.25 | 0.71 | Very Highly

reading comprehension strategies, such as predicting, Implemented

summarizing, making connections, clarifying, and

questioning.

Overall 434 | 0.59 | Very Highly
Implemented

Scale Range Indicator

5 4.20-5.00 Very Highly Implemented

4 3.40-4.19 Highly Implemented

3 2.60-3.39 Moderately Implemented

2 1.80-2.59 Less Implemented

1 1.00-1.79 Not Implemented

In Table 10, the reading remediation program's implementation level regarding Reading
Comprehension Strategies is assessed across several indicators, each with a mean score and
standard deviation (SD). The indicator with the highest mean score is Another important
aspect of effective reading remediation is providing students with ample guided practice, with
a mean of 4.45 and an SD of 0.61, indicating Very Highly Implemented. Conversely, the

indicator with the lowest mean score is Effective reading remediation programs often focus
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on teaching specific reading comprehension strategies, with a mean of 4.25 and an SD of
0.71, also classified as Very Highly Implemented.

The high mean scores across all indicators suggest a robust implementation of the reading
remediation program in terms of Reading Comprehension Strategies. On the other hand, the
indicator with the lowest mean score emphasizes the focus on teaching specific reading
comprehension strategies within effective remediation programs.

In general, the level of implementation of the reading remediation program in terms of
Reading Comprehension Strategies was High, with a Mean of 4.34 and an SD of 0.59. These
results indicate a strong foundation in reading comprehension strategy instruction within the
remediation program, with evidence of effective practices such as guided practice and explicit
strategy instruction.

Reading comprehension methods encompass readers' cognitive processes and skills to
comprehend and derive significance from texts. Efficient reading remediation programs often
prioritize the instruction of targeted reading comprehension strategies to enhance the
comprehension skills of struggling readers.

The research finding indicates that the reading remediation program evaluated in the study
had a strong level of implementation in terms of reading comprehension strategies. The
indication with the highest mean score, "Another crucial aspect of effective reading
remediation is the provision of abundant guided practice,” suggests that the program included
guided practice as a fundamental element of strategy instruction.

Guided practice refers to the process of assisting students in using reading comprehension
skills in a systematic and scaffolded manner (Duffy et al., 2019). This discovery is consistent
with research emphasizing the significance of offering students guided practice opportunities
to enhance their comprehension abilities (Duke et al., 2011; Pressley, 2000).

In contrast, the indicator with the lowest average score, Effective reading remediation
programs, often prioritizes the instruction of particular reading comprehension strategies.
This implies that although the program was generally well-implemented, there is potential for
enhancement in explicitly teaching and emphasizing specific reading comprehension
strategies.

Effective reading remediation programs concentrate on teaching specific reading
comprehension strategies, which aim to enhance student's ability to comprehend and interpret
written information more effectively. These strategies may involve finding key concepts,

drawing conclusions, condensing information, or examining the organization of a text.
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Although the program is generally well-implemented, the low average score for this
indication indicates that there is room for improvement in how the program emphasizes and
teaches these specific reading comprehension methods. Research provides evidence for
directly teaching comprehension strategies, such as activating prior information, forming
predictions, and summarizing, to enhance students' comprehension skills (Duke & Pearson,
2002; National et al., 2000).

Table 11 presents the level of implementation of the reading remediation program in terms of

Fluency-Building Exercises.

Table 11 Level of Implementation of the Reading Remediation Program in terms of

Fluency-Building Exercises.

Indicator Mean | SD | Interpretation
The teacher involves having students read a text multiple | 4.37 | 0.64 | Very Highly
times to increase their reading speed and accuracy. As Implemented

students read a passage repeatedly, they become more
familiar with the text, which helps them read it with greater

fluency.
Using audio recordings of fluent reading can be beneficial | 4.35 | 0.66 | Very Highly
for struggling readers. Students listen to the audio while Implemented

following along with the text, helping them develop a sense
of pacing, phrasing, and expression.

Teachers can pair learners with a more fluent reader or | 4.30 | 0.72 | Very Highly
provide a supportive and interactive reading experience. Implemented

The fluent reader can model fluency while the struggling
reader reads along, receiving guidance and support as

needed.
The teacher and learners read a text together in unison. This | 4.28 | 0.73 | Very Highly
exercise helps students develop fluency by allowing them Implemented

to follow the teacher's lead and match their pace,
intonation, and expression.

Teachers model fluent reading by reading aloud to students, | 4.27 | 0.71 | Very Highly

demonstrating proper speed, intonation, and expression. Implemented

Overall 431 |0.59 | Very Highly
Implemented

Scale Range Indicator

5 4.20-5.00 Very Highly Implemented

4 3.40-4.19 Highly Implemented

3 2.60-3.39 Moderately Implemented

2 1.80-2.59 Less Implemented

1 1.00-1.79 Not Implemented

Table 11 presents the level of implementation of the reading remediation program in terms of
Fluency-Building Exercises is evaluated across several indicators, each with a mean score

and standard deviation (SD). The indicator with the highest mean score is teacher involves
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having students read a text multiple times, with a mean of 4.37 and an SD of 0.64), indicating
Very Highly Implemented. Conversely, the indicator with the lowest mean score is Teachers
model fluent reading by reading aloud to students, with a mean of 4.27 and an SD of 0.71,
also classified as Very Highly Implemented.

The high mean scores across all indicators suggest a robust implementation of the reading
remediation program in terms of Fluency-Building Exercises. On the other hand, the indicator
with the lowest mean score emphasizes the practice of teachers modeling fluent reading by
reading aloud to students.

The level of implementation of the reading remediation program in Fluency-Building
Exercises was Very High, with a Mean of 4.31 and an SD of 59. These results indicate a
strong foundation in fluency-building exercises within the remediation program, with
evidence of effective practices such as repeated readings and modeling fluent reading.
Fluency-building exercises are educational tasks designed to enhance pupils' reading fluency,
including the capacity to read with precision, fluidity, and emotional expression. Efficient
reading remediation programs frequently integrate targeted methods and activities to assist
struggling readers in enhancing their fluency abilities.

The research finding indicates that the reading remediation program assessed in the study had
a strong degree of implementation in terms of activities aimed at improving fluency. The
indication with the highest mean score, the teacher involves having students read a text
multiple times, suggests that the program utilized the practice of repeated readings as a
fundamental method to enhance fluency. Repeated readings refer to having students read the
same text many times to improve their reading speed and accuracy (Samuels, 1979). This
discovery is consistent with research that advocates for using repeated readings as a
successful approach to enhancing reading fluency (Rasinski, 2011; Therrien, 2004).

In contrast, the indication with the lowest average score, Teachers model fluent reading by
reading aloud to students, emphasizes the significance of teachers exhibiting fluent reading
skills by reading aloud to their students. The indication underscores the importance of
teachers showcasing their proficient reading abilities by engaging in oral reading sessions
with their students.

Nevertheless, the below-average score for this indication suggests room for improvement in
how teachers apply this practice. It implies that teachers may need to regularly or effectively
demonstrate fluent reading to their pupils during read-aloud exercises.

Modeling fluent reading enables students to observe and comprehend the auditory and visual

aspects of proficient reading, aiding in the cultivation of their reading skills, including
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prosody and expression (Rasinski, 2003). Studies indicate that when teachers explicitly
demonstrate fluent reading, it can positively affect students' reading fluency (Fawson, 2006;
Rasinski & Padak, 2000). Modeling fluent reading by teachers has significant benefits for
students' reading skills, including prosody and expression. When students observe and
comprehend the auditory and visual aspects of fluent reading through modeling, they gain a
clearer understanding of what proficient reading sounds and looks like.

Table 12 shows the level of implementation of the reading remediation program regarding
Guided Reading.

Table 12 Level of Implementation of the Reading Remediation Program in terms of Guided

Reading.

Indicator Mean | SD | Interpretation
Teachers perform guided reading, allowing them to work | 4.46 | 0.60 | Very  Highly
with small groups of students at similar reading levels. This Implemented

enables teachers to provide targeted instruction that aligns
with students' needs.

Teachers' guided reading encourages active student | 4.35 |0.70 | Very Highly
engagement in the reading process. Students can participate Implemented
in discussions, ask questions, make predictions, and share
their thoughts about the text.

Teachers perform guided reading, providing direct | 4.34 |0.71 | Very Highly
instruction and support to students. They guide students Implemented
through the reading process, offer assistance with decoding
unfamiliar words, and facilitate discussions to deepen
comprehension.

Teachers perform guided reading, which involves selecting | 4.31 | 0.71 | Very  Highly

texts that are appropriately challenging for the specific group Implemented
of students.

Teachers’ guided reading helps students develop skills that | 4.31 | 0.68 | Very  Highly
can be transferred to independent reading. As students gain Implemented

confidence, fluency, and comprehension strategies through
guided reading, they are better equipped to apply these skills
when reading on their own.

Overall 435 |0.60 | Very Highly
Implemented

Scale Range Indicator

5 4.20-5.00 Very Highly Implemented

4 3.40-4.19 Highly Implemented

3 2.60-3.39 Moderately Implemented

2 1.80-2.59 Less Implemented

1 1.00-1.79 Not Implemented
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Table 12 shows the level of implementation of the reading remediation program in terms of
Guided Reading, which is assessed across several indicators, each with a mean score and
standard deviation (SD). The indicator with the highest mean score is Teachers perform a
guided reading, which allows working with small groups of students, with a mean of 4.46 and
an SD of 0.60, indicating Very Highly Implemented.

Conversely, the indicator with the lowest mean score is Teachers perform guided reading,
providing direct instruction and support to students. With a mean of 4.34 and an SD of 0.71,
it is also classified as Very Highly Implemented. The high mean scores across all indicators
suggest a robust implementation of the reading remediation program in Guided Reading. On
the other hand, the indicator with the lowest mean score highlights the practice of providing
direct instruction and support to students during guided reading sessions.

Overall, the level of implementation of the reading remediation program in Guided Reading
was Very High, with a Mean of 4.35 and an SD of 0.60. These results indicate a strong
foundation in guided reading practices within the remediation program, with evidence of
effective strategies such as small group instruction and active student engagement.

The reading level is defined as the way to determine a student's reading skills (We Are
Teachers). Furthermore, it states that reading level is a way to measure the child's reading
comprehension and fluency, using a variety of factors like phenomenon awareness, decoding,
vocabulary, etc. Teachers use reading levels to understand what students know and need to
work on.

Moreover, according to the study conducted by Cabardo (2015), learning materials given to
learners depend on their reading level in order to provide the appropriate material for them to
grasp effectively.

Guided reading is an instructional method in which teachers collaborate closely with a small
group of students with comparable reading abilities.

The research indicates that the reading rehabilitation program assessed in the study had a
strong level of implementation in terms of guided reading. The indication with the highest
mean score, Teachers implement guided reading sessions that facilitate instruction with small
cohorts of students, suggests that the program successfully employed small group instruction
as a crucial element of guided reading.

Small group instruction enables teachers to customize their teaching to meet students’ specific
requirements and offer more personalized assistance (Fountas & Pinnell, 2017). This

discovery is consistent with research that advocates for using small group instruction in
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guided reading to enhance students' reading abilities (Dorn & Soffos, 2005; Fountas &
Pinnell, 1996).

In contrast, the indication with the lowest average score, Teachers perform guided reading,
where they provide direct instruction and support to students, emphasizes the significance of
teachers delivering clear instruction and assistance to students during guided reading
sessions. Guided reading sessions entail teachers directing students to employ suitable
reading strategies, delivering comments, and enabling discussions to enhance students'
understanding (Fountas & Pinnell, 2017).

Studies indicate that successful guided reading education involves the direct instruction of
reading skills and the active involvement of students in relevant discussions (Dowhower,
1989; Fountas & Pinnell, 1996).

Table 13 presents the level of implementation of the reading remediation program in terms of
Reading Aloud.

Table 13 Level of Implementation of the Reading Remediation Program in terms of
Reading Aloud

Indicator Mean | SD | Interpretation
Teachers implement reading aloud that allows learners to | 4.31 | 0.74 | Very Highly
hear the sounds and rhythms of language, which helps Implemented

develop phonemic awareness—the understanding of
individual sounds within words. As they read aloud,
teachers can emphasize phonics elements, such as letter-
sound relationships, word patterns, and pronunciation.

Teachers implement reading aloud that creates a positive | 4.30 | 0.70 | Very Highly
and enjoyable reading experience for students. When Implemented

teachers read with enthusiasm and expression and engage
students in the story, it can spark their interest and love for

reading.
Teachers implement reading aloud, exposing learners to rich | 4.28 | 0.72 | Very Highly
and varied language patterns, sentence structures, and Implemented

vocabulary. By hearing fluent and expressive reading,
students are exposed to various words and phrases they may
not encounter in everyday conversations.

Teachers implement reading aloud that allows students to | 4.27 | 0.69 | Very Highly
engage in listening comprehension. As teachers read aloud, Implemented
they can model essential comprehension strategies such as
making predictions, asking questions, making connections,
and drawing inferences.

Overall 429 |0.65 | Very Highly
Implemented

Scale Range Indicator

5 4.20-5.00 Very Highly Implemented
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4 3.40-4.19 Highly Implemented

3 2.60-3.39 Moderately Implemented
2 1.80-2.59 Less Implemented

1 1.00-1.79 Not Implemented

Table 13 presents the level of implementation of the reading remediation program in terms of
Reading Aloud is evaluated across several indicators, each with a mean score and standard
deviation (SD). The indicator with the highest mean score is Teachers implement reading
aloud that allows learners to hear the sounds and rhythms of language, with a mean of 4.31
and an SD of 0.74, indicating Very Highly Implemented.

Conversely, the indicator with the lowest mean score is Teachers implementing reading
aloud, which allows students to engage in listening comprehension. With a mean of 4.27 and
an SD of 0.69, it is also classified as Very Highly Implemented. The high mean scores across
all indicators suggest a robust implementation of the reading remediation program in terms of
Reading Aloud. On the other hand, the indicator with the lowest mean score highlights the
practice of providing opportunities for students to engage in listening comprehension during
reading-aloud sessions.

In general, the level of implementation of the reading remediation program in terms of
Reading Aloud was Very High, with a Mean of 4.29 and an SD of 0.65. These results indicate
a strong foundation in reading aloud practices within the remediation program, with evidence
of effective strategies such as emphasizing phonemic awareness, creating positive reading
experiences, and exposing students to rich language patterns.

The research indicates that the reading remediation program assessed in the study had a
strong level of implementation in terms of reading aloud. The indicator with the highest mean
score, Teachers implement reading aloud that allows learners to hear the sounds and rhythms
of language, suggests that the program focused on the auditory elements of reading aloud,
such as exposing students to the phonemic aspects and rhythmic patterns of language.
According to Schwartz (2005), children can enhance their ability to recognize and understand
the sounds and patterns of language by listening to skilled and articulate reading. This
discovery is consistent with research emphasizing the advantages of reading aloud in
enhancing children's phonemic awareness and linguistic abilities (Bus et al., 1995).

Table 14 shows the level of implementation of the reading remediation program in terms of

Multisensory Approaches.
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Table 14 Level of Implementation of the Reading Remediation Program in terms of

Multisensory Approaches.

Indicator Mean | SD | Interpretation
Teachers' multisensory approaches can be tailored to meet | 4.32 | 0.69 | Very Highly
students' individual needs. Teachers can assess students' Implemented

strengths and areas for improvement and design
instructional activities that address their specific needs.

Teachers implement multisensory approaches that engage | 4.30 | 0.69 | Very Highly
multiple senses simultaneously, reinforcing connections Implemented

between different brain areas and enhancing memory
retention. By combining visual, auditory, and
kinesthetic/tactile elements, students receive information
through multiple channels, deepening their understanding
and strengthening their neural pathways related to reading.

Teachers implement multisensory approaches that involve | 4.27 | 0.71 | Very Highly
explicit and systematic instruction, breaking down reading Implemented

skills into small, manageable steps. Teachers provide clear
explanations, modeling, and guided practice, ensuring
students understand the specific skills and concepts being

taught.
Teachers implement multisensory approaches that | 4.25 | 0.72 | Very Highly
incorporate techniques such as using manipulatives (e.g., Implemented

letter tiles), hand gestures, and auditory exercises to help
students understand and manipulate individual sounds

within words.
Teachers implement multisensory approaches to leverage | 4.25 | 0.73 | Very Highly
the power of multimodal multimodal learning to enhance Implemented

memory and information retention. Students create stronger
connections and associations with the material by engaging
multiple senses, improving recall and long-term retention.

Overall 428 |0.64 | Very Highly
Implemented

Scale Range Indicator

5 4.20-5.00 Very Highly Implemented

4 3.40-4.19 Highly Implemented

3 2.60-3.39 Moderately Implemented

2 1.80-2.59 Less Implemented

1 1.00-1.79 Not Implemented

Table 14 reveals the level of implementation of the reading remediation program in terms of
Multisensory Approaches, evaluated across several indicators, each with a mean score and
standard deviation (SD). The indicator with the highest mean score is Teachers' multisensory
approaches can be tailored to meet students' individual needs, with a mean of 4.32 and an SD
of 0.69, indicating very high implementation.

Conversely, the indicators with the lowest mean score are Teachers who implement

multisensory approaches that incorporate techniques such as using manipulatives and
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Teachers who implement multisensory approaches leverage the power of multimodal
learning, both with a mean of 4.25 and an SD of 0.72 and 0.73 respectively, also classified as
Very Highly Implemented. The high mean scores across all indicators suggest a robust
implementation of the reading remediation program in terms of Multisensory Approaches. On
the other hand, the indicators with the lowest mean scores highlight techniques used within
multisensory approaches, such as incorporating manipulatives and leveraging multimodal
learning.

Overall, the level of implementation of the reading remediation program in terms of
Multisensory Approaches was Very High, with a Mean of 4.28 and an SD of 0.64. The results
indicate a strong foundation in multisensory approaches within the remediation program, with
evidence of effective strategies such as tailoring instruction to individual needs and engaging
multiple senses simultaneously.

The research indicates that the reading remediation program assessed in the study was
implemented highly, particularly multisensory techniques. The indication with the highest
mean score, Teachers' multisensory approaches can be tailored to meet students' individual
needs, suggests that the program prioritized customization and individualization of teaching
within the multisensory framework.

Customizing instruction to cater to the specific needs of each student is a crucial component
of successful reading intervention (Birsh, 2011). This discovery is consistent with research
indicating that customized and personalized methods of multisensory education can enhance
reading results for individuals who have difficulty reading (Berninger et al., 2010).

On the other hand, for the indicators with the lowest average scores, Teachers implement
multisensory approaches that incorporate techniques such as using manipulatives. Teachers
implement multisensory approaches that leverage the power of multimodal learning,
emphasizing particular methods employed in multisensory approaches. Utilizing
manipulatives, such as letter tiles or magnetic letters, can offer a tangible and physical
element to strengthen the connection between letters and their corresponding sounds and aid
in constructing words (Ehri, 2014; Orton, 1928).

Multimodal learning involves using various senses to improve learning and memory (Dunn
& Dunn, 1993). Studies indicate that manipulatives and multimodal learning techniques can
enhance reading abilities, specifically for students with dyslexia or struggle with reading
(Mather & Wendling, 2012; Reid, 2016).

Table 15 presents the level of implementation of the reading remediation program in terms of

Assessments and Progress Monitoring.
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Table 15 Level of Implementation of the Reading Remediation Program in terms of

Assessments and Progress Monitoring.

Indicator Mean | SD | Interpretation
Teachers' assessments provide valuable information for | 4.37 | 0.70 | Very Highly
providing formative feedback to students. By analyzing Implemented

assessment results, teachers can offer specific feedback on
students' strengths and areas for improvement.

Teachers’ assessments and progress monitoring data guide | 4.37 | 0.67 | Very Highly
teachers in making informed instructional decisions. Implemented
Teachers can analyze assessment data to determine the
effectiveness of instructional strategies and make
adjustments as needed.

Teachers' assessments document students' progress, which | 4.35 | 0.69 | Very Highly
supports accountability and communication with students, Implemented
parents, and other stakeholders.

Teachers' Assessments help them identify students' specific | 4.32 | 0.71 | Very Highly
reading strengths and areas that require remediation. Implemented
Teachers gather data on students ' reading skills and
comprehension abilities through various assessments, such
as standardized tests, running records, fluency checks, and
comprehension assessments.

Teachers' Assessments involve regularly assessing students' | 4.32 | 0.67 | Very Highly

progress over time to determine if they are making expected Implemented

gains in their reading skills.

Overall 435 | 0.61| Very Highly
Implemented

Scale Range Indicator

5 4.20-5.00 Very Highly Implemented

4 3.40-4.19 Highly Implemented

3 2.60-3.39 Moderately Implemented

2 1.80-2.59 Less Implemented

1 1.00-1.79 Not Implemented

In Table 15, the level of implementation of the reading remediation program in terms of
Assessments and Progress Monitoring is assessed across several indicators, each with a mean
score and standard deviation (SD). The indicators with the highest mean score are Teachers’
assessments provide teachers with valuable information to provide formative feedback to
students, and Teachers’ assessments and progress monitoring data guide teachers in making
informed instructional decisions, both with a mean of 4.37 and an SD of 0.70 and 0.67
respectively, indicating Very Highly Implemented. Conversely, the indicators with the lowest
mean score are Teachers’ Assessments help them identify students' specific reading strengths
and areas that require remediation, and Teachers’ Assessments involve regularly assessing

students' progress over time to determine if they are making expected gains in their reading
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skills, both with a mean of 4.32 and an SD of 0.71 and 0.67 respectively, also classified as
Very Highly Implemented.

The overall level of implementation of the reading remediation program in terms of
Assessments and Progress Monitoring was Very High, with a Mean of 4.35 and an SD of 61.
These results indicate a strong foundation in assessments and progress monitoring within the
remediation program, with evidence of effective practices such as providing formative
feedback, guiding instructional decisions, and documenting students' progress.

Evaluations and ongoing evaluations are essential components of reading intervention
programs. They assist educators in collecting data on students' reading abilities, identifying
areas that necessitate remedial action, and monitoring students' advancement over time.
Through assessments and progress monitoring, educators can make well-informed
educational choices and offer focused assistance to pupils.

Your research finding indicates that the reading remediation program assessed and monitored
development at a very high level. The indicators with the highest mean scores, Teachers'
assessments, provide teachers with valuable information to provide formative feedback to
students; teachers' assessments and progress monitoring data guide teachers in making
informed instructional decisions, suggesting that the program successfully utilized
assessments to offer feedback and inform instructional practices.

Formative feedback assists students with comprehending their strengths and areas for
enhancement, while instructional guidance empowers teachers to customize their teaching
methods to meet the individual requirements of students (Black & Wiliam, 2009).

In contrast, for the indicators with the lowest average scores, Teachers' assessments help them
identify students' specific reading strengths and areas that require remediation, and Teachers'
assessments involve regularly assessing students' progress over time to determine if they are
making expected gains in their reading skills, emphasize the significance of assessments in
pinpointing particular strengths and areas for improvement, as well as tracking students'
progress over time.

Studies indicate that successful reading tests should thoroughly evaluate students' reading
skills, encompassing decoding, fluency, comprehension, and vocabulary (Good et al., 2001).
Regular progress monitoring enables teachers to assess the efficacy of their education and
make necessary modifications (Shinn, 2002).

The following section presents and discusses the learners' oral reading level and reading skills
after the reading remediation.

Table 16 shows the learners' reading level and skills after the reading remediation.
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Table 16 Reading Level and Reading Skill of the Learners after the Reading Remediation

was Performed.

Rating | f % Reading Level
4 46 | 32.4 | Independent

3 96 | 67.6 | Instructional

2 0 0 Frustration

1 0 0 Non-Reader
Total 142 | 100.0

Table 16 illustrates learners' reading levels and skills after implementing reading remediation.
The majority of learners, constituting 67.6%, are categorized as having an instructional
reading level, indicating that they can comprehend and engage with texts with some guidance
and support from a teacher or facilitator. Additionally, 32.4% of learners are classified as
having an independent reading level, signifying their ability to read and understand texts
without significant assistance, indicating progress in their reading skills. Notably, no learners
are categorized under the frustration or non-reader levels. This suggests that the reading
remediation program has effectively supported learners in advancing their reading abilities to
at least an instructional level or beyond.

According to the study conducted by Quirino and Gabejan (2021), knowing each learner's
reading level through observation and diagnosis is necessary before designing and
implementing any reading program for them.

The succeeding section presents and discusses the significant relationship between the level
of implementation of reading remediation and the learners' oral reading skills.

Table 17 presents the test of the significant relationship between the level of implementation

of reading remediation and the learners' oral reading skills.

Table 17 Test of Significant Relationship between the Level of Implementation of Reading

Remediation and Reading Skills of the Learners.

Variable r p-value | Interpretation
Phonics Instruction -.450 | .000 Significant
Sight Word Recognition -.455 | .000 Significant
\ocabulary Development -.453 | .000 Significant
Reading Comprehension Strategies -478 | .000 Significant
Fluency-Building Exercises -.463 | .000 Significant
Guided Reading -.513 | .000 Significant
Reading Aloud -.486 | .000 Significant
Multisensory Approaches -421 | .000 Significant
Assessments and Progress Monitoring | -.494 | .000 Significant
Overall -.513 | .000 Significant
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Table 17 presents the results of a test examining the significant relationship between the level
of implementation of reading remediation and the oral reading skills of learners. Each
variable, representing different aspects of the reading remediation program, shows a negative
correlation coefficient (r) ranging from -0.421 to -0.513, with p-values less than 0.001,
indicating statistical significance. This negative correlation suggests that as the level of
implementation of reading remediation increases, the reading level of learners improves.

Specifically, significant relationships are found across all aspects of the remediation program,
including phonics instruction, sight word recognition, vocabulary development, reading
comprehension strategies, fluency-building exercises, guided reading, reading aloud,
multisensory approaches, and assessments and progress monitoring. The overall negative
correlation coefficient of -0.513 underscores the strong and consistent relationship between
the comprehensive implementation of the reading remediation program and enhancing

learners' oral reading skills.

The Methodology
This chapter presents the research design, research locale, respondents of the study, the
sampling procedure, the research instrument, data gathering, scoring procedure, validation

and try-out of the instrument, and statistical treatment of data.

FINDINGS

This study uncovered the following findings:

The majority of the respondents were aged 31 to 40 years old, females, Teacher 1, have
completed a Baccalaureate Degree along with Master of Arts (MA) units, and have attended 1
to 2 training sessions,

The reading remediation program in terms of Phonics Instruction, Sight Word Recognition,
Vocabulary Development, Reading Comprehension Strategies, Fluency-Building Exercises,
Guided Reading, Reading Aloud, Reading Practice, Multisensory Approaches, and
Assessments and Progress Monitoring in District 11l of Valencia City Division, School Year
2023-2024 were Very Highly Implemented.

The majority of learners are categorized as having an instructional reading level, indicating
that they can comprehend and engage with texts with some guidance and support from a
teacher or facilitator.

There was a significant relationship between the level of implementation of reading
remediation in all aspects of the remediation program and the learners’ oral reading skills.
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CONCLUSIONS

The conclusions drawn in this study stem from the findings.

The study determined that the reading remediation program in District 11l of Valencia City
Division during SY 2023-2024 was carried out by young female teachers with Master of Arts
(MA) credits who had participated in 1 to 2 training sessions, demonstrating their dedication
to enhancing reading instruction through professional development.

The reading remediation program administered in District 11l of Valencia City Division
during the SY 2023-2024 showed a significant level of implementation across different
components. The components encompassed in this program consist of Phonics Instruction,
Sight Word Recognition, Vocabulary Development, Reading Comprehension Strategies,
Fluency-Building Exercises, Guided Reading, Reading Aloud, Reading Practice,
Multisensory Approaches, and Assessments and Progress Monitoring. This indicates that the
program successfully integrated these essential components, contributing to its overall
achievement in enhancing pupils' reading abilities.

Most learners in the study have an instructional reading level, which means they can
understand and interact with texts with the help of a teacher or facilitator. These findings
indicate that the reading remediation program has successfully assisted learners in enhancing
their reading abilities, allowing them to comprehend and navigate texts with assistance
efficiently.

The research findings demonstrate a substantial and favorable correlation between the extent
of execution of the reading remedial program and learners' oral reading proficiency. The
relationship between the remediation program and all its parts was noticed, emphasizing the
need for thorough implementation. The results indicate that a broader and more efficient
program implementation positively impacts learners' oral reading skills, highlighting the

importance of a well-executed approach to reading rehabilitation.
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