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ABSTRACT 

This study explored the perceptions of instructors at Don Carlos Polytechnic College, 

Bukidnon regarding Continuing Professional Development (CPD) and their level of 

satisfaction during the school year 2025–2026. Specifically, the research aimed to determine 

the respondents’ demographic profile in terms of age, sex, years of teaching experience, and 

number of seminars attended. It also assessed the level of CPD in terms of leadership 

efficacy, relationships with co-instructors, and resilience. Furthermore, the study examined 

instructors’ level of satisfaction in terms of trust and cooperation within the institution and 

determined whether a significant relationship existed between CPD and instructors’ 

satisfaction. The study employed a quantitative research design involving 100 instructors 

from Don Carlos Polytechnic College as respondents. Data were collected through a 

structured survey questionnaire. Statistical tools used for data analysis included frequency 

counts, percentages, weighted means, standard deviations, and Pearson’s r correlation 

coefficient to determine relationships among variables. The findings revealed that the 

majority of respondents were aged 26–30 years old, female, had 1–3 years of teaching 

experience, and had attended 11–15 professional development seminars. Results showed that 

CPD was perceived as highly supportive in enhancing leadership efficacy, strengthening 

relationships with co-instructors, and developing resilience among instructors. Moreover, 

instructors reported a high level of satisfaction, particularly in terms of trust-building and 

cooperation within the workplace. Correlation analysis indicated significant positive 

relationships between CPD and instructors’ satisfaction, particularly in leadership efficacy, 
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professional relationships, and resilience. The study concludes that effective continuing 

professional development programs significantly contribute to improving instructors’ 

competencies, strengthening collegial relationships, fostering resilience, and enhancing 

overall professional satisfaction in higher education institutions. 

 

KEYWORDS: Continuing Professional Development, Instructor Satisfaction, Leadership 

Efficacy, Resilience, Collaboration. 

 

INTRODUCTION 

Continuing Professional Development (CPD) was crucial in education, as it helped 

instructors enhance their skills, stay current with trends and technologies, and improve 

teaching effectiveness. As institutions aimed to uphold academic standards, CPD remained 

essential for instructors' ongoing professional growth worldwide. 

Professional development for instructors involved not only deepening subject knowledge but 

also improving teaching methods, integrating technology, developing communication and 

leadership skills, and staying aware of educational changes. As key facilitators of learning, 

their adaptability was vital to academic success. CPD supported both their growth and the 

enhancement of the institution’s teaching environment. 

Institutions supported faculty development by offering various CPD opportunities such as 

workshops, seminars, and collaborative sessions. These programs encouraged instructors to 

enhance skills, explore new methods, and work with colleagues, promoting a culture of 

lifelong learning and continuous improvement. 

However, although CPD programs aimed to benefit instructors, their success depended on 

instructor satisfaction, particularly on how well the programs aligned with professional goals, 

offered relevant knowledge, and enhanced teaching. Understanding instructors’ perceptions 

was essential to ensure these programs met their needs. 

Satisfaction with CPD depended on factors such as content relevance, facilitator quality, 

practical learning opportunities, and program organization. Institutional support, including 

time, resources, and leadership encouragement, also influenced engagement. Instructors were 

motivated when CPD was useful and applicable, but were dissatisfied when programs felt 

outdated or irrelevant. 

This research explored the relationship between Continuing Professional Development and 

instructors’ satisfaction to identify improvements for CPD programs. It aimed to help 
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institutions develop effective support systems that enhanced teaching skills and student 

outcomes. 

In addition, Continuing Professional Development was crucial for instructors' growth and 

effectiveness. As teaching demands evolved, understanding their impact on instructors' 

satisfaction and professional development was essential. 

According to Chung (2019), professional development helped instructors who lacked 

collaboration, felt isolated, or faced high turnover. This project aimed to improve staff 

interaction and build collective support. Overworked teachers often leave within two years 

due to limited collaboration and support. Enhancing instructors' self-efficacy improved 

confidence, cooperation, and workplace satisfaction (Chung, 2019). This study examined 

how professional development influenced collective teacher efficacy. 

Although numerous studies focused on improving professional development for student 

learning, little was known about how teacher learning translated into classroom practice. This 

study aimed to address that gap by developing professional growth models. 

 

Framework of the Study 

This study drew upon multiple well-established theories that provided a comprehensive lens 

through which the relationship between Continuing Professional Development and 

instructors' satisfaction was explored. Kolb’s Experiential Learning Theory (2017) 

emphasized the importance of active learning, while Maslow’s Hierarchy of Needs and 

Herzberg’s Two-Factor Theory highlighted the factors that influenced instructors’ motivation 

and satisfaction. The Kirkpatrick Model offered an evaluation framework for assessing the 

effectiveness of CPD programs, and Self-Determination Theory underscored the role of 

intrinsic motivation in fostering meaningful professional growth. Together, these theories 

provided valuable insights into how CPD could be designed to meet instructors’ needs and 

expectations, thereby increasing their satisfaction and enhancing their professional 

development. 

Maslow’s Hierarchy of Needs was a motivational theory widely used to understand human 

behavior. The theory posited that individuals had a hierarchy of needs, starting from basic 

physiological needs to higher-level needs such as self-actualization. This model was applied 

to CPD by recognizing that instructors, like all individuals, had certain professional needs 

that had to be met in order to feel motivated and satisfied with their work. 

In terms of CPD, the lower levels of Maslow’s hierarchy (e.g., safety, belonging, and esteem) 

were fulfilled through access to professional development opportunities, recognition for 
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participation, and a sense of community within the academic institution. The higher levels of 

the hierarchy (e.g., self-actualization) were satisfied when instructors felt that CPD programs 

helped them achieve their full potential, contribute meaningfully to the profession, and 

enhance their teaching practices. When CPD programs met these needs, instructors were 

more likely to report higher levels of satisfaction and engagement. 

In order to bridge the gap between teachers' current beliefs and behaviors and the ideal ones, 

Lovett stated that professional development providers faced difficulty connecting theory and 

practice. Lovett (2018) claimed that some practitioners placed a higher value on hands-on 

training that challenged their thinking, which resulted in disagreements and reduced 

importance given to theory (Rentoul, 2016). 

 

 

Figure 1. The Schematic Diagram of the Study Showing the Relationship of between 

Dependent and Independent Variables.  

 

Significance of the Study 

This study aimed to provide an overview of the continuing professional development and 

how it affected instructors’ level of satisfaction. 

To the learners, as receivers of learning, the results of this study served as a basis for how 

continuing professional development affected their academic achievement. 
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To the teachers, by assessing their perception of continuing professional development, this 

study served as a venue to hear their thoughts on the necessity and ease of continuing 

professional development. 

To the parents, as an important factor in the success of their children, the results were 

beneficial because if the teachers perceived continuing professional development as an 

important aspect in the success of their teaching, then children benefited, as it produced 

positive results on their studies, consequently benefiting the parents as well. 

To the Department of Education, this study was useful to the Department of Education and 

other educational institutions to consider and review the appropriate programs, scholarships, 

and training to be offered to teachers to help them in their continuing professional 

development. 

To future researchers, this study served as a basis for additional literature studies related to 

the subject matter of this study. 

 

Definition of Terms 

The following terms were used theoretically or operationally in this study: 

Additional Knowledge Gained. Additional knowledge gained referred to the perception of the 

respondents on the importance of continuing professional education, as well as the additional 

knowledge they gained or could gain that would help them in their professional and personal 

growth. 

Perception. Perception referred to how the teachers understood and evaluated continuing 

professional development and the quality of being aware of the importance, necessity, and 

ease of continuing professional development in their teaching profession. 

Teachers’ Efficacy in Leadership. Teachers’ efficacy in leadership refers to the teachers’ 

perception of continuing professional development in terms of their efficacy in leadership. 

Teachers’ Efficacy in Relationship with Co-Teachers. Teachers’ efficacy in relationship with 

co-teachers referred to the teachers’ perception of professional development in terms of 

efficacy in relationships with other co-teachers. 

Teachers’ Resilience. Teachers’ resilience referred to the teachers’ perception of professional 

development in terms of teachers’ resilience. 

Continuing Professional Development (CPD). CPD referred to ongoing education programs 

that aimed at enhancing teaching skills and knowledge. 
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The Methodology 

Research Design 

The study utilized a quantitative research design. It aimed to gain an understanding of 

underlying reasons, opinions, and motivations, providing insights into the problem and 

helping to develop ideas or hypotheses for potential further research.  

Moreover, quantitative research was employed to quantify the problem by generating 

numerical data or data that could be transformed into usable statistics. It was used to measure 

attitudes, opinions, behaviors, and other defined variables, allowing the generalization of 

results to a larger sample population. 

Additionally, the study also used a descriptive correlational design in which the researcher 

was primarily interested in describing relationships among variables, without seeking to 

establish a causal connection.  

 

Research Locale 

This study was conducted at Don Carlos Polytechnic College, a significant educational 

institution located in Don Carlos, a municipality in the province of Bukidnon, Northern 

Mindanao, Philippines. The municipality was distinguished by its rich cultural heritage, 

expansive agricultural lands, and scenic natural landscapes, making it an important area both 

economically and culturally within Bukidnon. The college served as a key hub for 

educational development and community progress, supporting the academic and professional 

growth of its students and faculty. 

Don Carlos Polytechnic College operated with 45 classrooms, with several additional 

buildings under construction to accommodate growing academic demands. The college 

offered three main academic programs: Education, which included the Bachelor of Secondary 

Education and Bachelor of Elementary Education; Criminology; and the Bachelor of Science 

in Information Systems Management. The teaching personnel consisted of 24 regular 

instructors, 60 job-order employees, and 29 part-time instructors, who collectively worked to 

deliver quality education and support services to students. 

The town of Don Carlos was officially established as a municipality in 1957, although its 

history extended much further back. The area was originally inhabited by indigenous peoples, 

particularly the Bukidnon ethnolinguistic group, who had lived in the Mindanao highlands for 

centuries. The Bukidnon significantly shaped the region’s cultural identity, being known for 

their traditional agricultural practices, intricate weaving arts, and deep connection to the 

natural environment. 
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During the Spanish colonial period, the Bukidnon region, including Don Carlos, remained 

relatively isolated from widespread European influence, as Spanish efforts focused primarily 

on coastal areas for Christianization and colonial administration. Consequently, Spanish 

presence in the interior regions was limited for much of the colonial era, allowing the 

Bukidnon to maintain much of their traditional lifestyle. 

The American colonial period brought considerable changes to the region. Beginning in the 

early 1900s, American governance emphasized educational reform and infrastructure 

development. During this time, migration to the fertile lands of Bukidnon increased, 

attracting settlers from other parts of the Philippines. Agriculture thrived with the cultivation 

of rice, corn, and sugarcane, supported by improvements in transportation, including roads 

and railways, which boosted economic growth and population expansion. 

Following World War II, the Philippine government focused on the development of 

Mindanao as part of national post-war recovery and resettlement programs. This led to an 

influx of migrants from Luzon and the Visayas, increasing population density and 

contributing to the formal establishment of new municipalities, including Don Carlos. Named 

after a prominent local figure, Don Carlos became an officially recognized town with 

structured governance to manage its growing agricultural economy and population. 

Throughout the latter half of the 20th century and into the 21st, Don Carlos continued to 

grow, expanding its infrastructure, educational facilities, and healthcare services. Agriculture 

remained the backbone of the municipality’s economy, with farming and agribusiness deeply 

integrated into community life. In recent years, efforts were made to diversify the economic 

base through tourism promotion and the development of small-scale industries. 

By the present time, Don Carlos had become a vibrant and progressive municipality, 

recognized for its agricultural productivity and community-focused development initiatives. 

Its history and heritage reflected the resilience and adaptability of its people, who maintained 

strong cultural ties to their land while pursuing sustainable growth. This dynamic progress 

positioned Don Carlos as a key player in both the economic and cultural landscape of 

Bukidnon. 

Don Carlos Polytechnic College continuously strives to enhance its educational programs and 

facilities in response to the evolving needs of its students and the community. The institution 

actively promoted research, extension services, and community engagement projects that 

contributed to the social and economic development of Don Carlos and its neighboring areas. 

Through partnerships with local government units, industry stakeholders, and academic 
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networks, the college aimed to provide students with relevant skills and practical experiences 

to prepare them for the challenges of the modern workforce. 

Don Carlos also benefited from its strategic location as a link between agricultural and urban 

areas in Northern Mindanao. Its growing population and infrastructure brought both 

opportunities and challenges, while the community’s strong cultural identity and cooperative 

spirit drove progress and innovation. 

 

Respondents of the Study 

The respondents of the study were all the instructors of Don Carlos Polytechnic College, Don 

Carlos, Bukidnon, for the academic year 2025–2026.   

 

Sampling Procedure  

The respondents of the study were all the instructors at Don Carlos Polytechnic College, Don 

Carlos, Bukidnon, for the school year 2025–2026. The study employed complete enumeration 

to determine the respondents. 

The research aimed to assess the continuing professional development (CPD) and level of 

satisfaction among all 100 instructors of Don Carlos Polytechnic College (DCPC) for the 

academic year 2025–2026. Given the manageable number of respondents, this method 

ensured that every instructor’s perspective was included, leading to more comprehensive and 

reliable findings. 

Complete enumeration was considered the most appropriate technique for this study because 

it eliminated potential biases that could arise from selecting only a portion of the population. 

Since the study focused on the entire teaching faculty of DCPC, gathering responses from all 

instructors allowed for an accurate representation of their experiences with CPD. This 

method also ensured that the results were more applicable to the institution as a whole, rather 

than being limited to a selected group. 

To collect data, a structured questionnaire was distributed to all instructors. This instrument 

was designed to measure their perceptions of CPD in terms of leadership efficacy, 

relationships with colleagues, and resilience. It also assessed their level of satisfaction with 

CPD initiatives. Ethical considerations were strictly followed, ensuring that all participants 

were informed of the study’s purpose, their rights as respondents, and the confidentiality of 

their responses. Participation was voluntary, and anonymity was maintained to encourage 

honest and unbiased feedback. 
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Research Instrument 

The instrument of this study was adapted from Melanie Allen (UK, 2019) and consisted of 

three parts. The first part gathered the demographic profile of the respondents, the second part 

aimed to identify the effects of continuing professional development (CPD) on teachers, and 

the third part assessed the level of satisfaction of teachers regarding collective teacher 

efficacy 

 

Data Gathering Procedure            

The researcher sent an endorsement letter to the Mayor of Don Carlos, Bukidnon, the College 

President of Don Carlos Polytechnic College (DCPC), and the respective department heads to 

seek permission to administer the questionnaires at the college. Furthermore, the researcher 

requested the assistance of the department heads in distributing and collecting the research 

instruments, as they had direct access to their respective instructors. 

The questionnaire was administered by the researcher herself through interviews, while 

maintaining minimum health protocols. Respondents were assured of the confidentiality of 

the data collected from their responses. 

After gathering all the completed questionnaires, the results were digitally tabulated. Only the 

researcher had access to the data involved in the study. The data collection forms were kept 

secure until the completion of the research. Respondents were given sufficient time to answer 

the questionnaire, and any queries from the participants were addressed exclusively by the 

researcher. Once the data were encoded and collated, only the participants ‘designated 

numbers were used in the data forms. 

 

Scoring Procedure 

The following scores and qualitative descriptions were used to analyze the responses of the 

respondents in the questionnaire. The respondents were asked to mark each item in the 

appropriate column. Each response to the items in the questionnaire was scored using a five-

point Likert scale as follows: 

Scale Interval Qualitative Description Qualifying Statement  

        5 4.20-5.00 Strongly Agree                      High Supportive 

4 3.40-4.19 Agree Supportive 

3 2.60-3.39 Moderately Agree Moderately Supportive 

2 1.80-2.59 Disagree Less Supportive      

1 1.00-1.79 Strongly disagree Not Supportive 
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FINDINGS 

The majority of the respondents were between the ages of 26 and 30, the majority were 

female, the majority had 1 – 6 years of teaching experience, and had attended 11–15 

seminars.  

The level of continuing professional development of instructors in terms of instructors’ 

efficacy in leadership, relationship with other co-instructors, and instructors’ resilience was 

all high.  

The levels of satisfaction of instructors in their continuing professional development in terms 

of building trust with each other and in terms of cooperation with each other were high.  

There were significant relationships between the level of continuing professional 

development of instructors in terms of instructors’ efficacy in leadership, relationship with 

other co-instructors, and instructors’ resilience, and the level of satisfaction of instructors in 

their continuing professional development. 

 

CONCLUSIONS 

The demographic profile is primarily aged 26-30, female, with 1-6 years of experience.  

The study concludes that the continuing professional development (CPD) of instructors is 

highly effective in enhancing their efficacy in leadership, relationships with co-instructors, 

and resilience, as demonstrated by consistently high mean scores across these dimensions 

among a young, seminar-active teaching workforce. 

The instructors exhibit high levels of satisfaction with their continuing professional 

development (CPD), specifically in building trust and fostering cooperation with colleagues. 

The significant positive relationships exist between instructors' continuing professional 

development (CPD) levels in efficacy in leadership, relationships with co-instructors, and 

resilience, and their overall satisfaction with CPD, indicating that enhancements in these 

domains through targeted training directly contribute to greater professional fulfillment and 

effectiveness among instructors. 

 

RECOMMENDATIONS 

Schools may prioritize tailored CPD programs for early-career teaching personnel, 

incorporating mentorship pairings with veterans to accelerate their professional integration. 

Instructors may actively join CPD programs focused on leadership skills, teamwork, and 

resilience training to build on their high satisfaction levels and early-career strengths. They 

can pair up with veteran mentors for faster growth and share seminar insights with co-
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teachers to improve daily cooperation. Regularly reflect on CPD gains through personal 

journals to sustain trust and effectiveness in group tasks. 

School administrators may offer tailored CPD for young female teachers aged 26-30 with 1-6 

years of experience, including leadership simulations, peer observation, and team-building 

retreats. Add recognition awards for teamwork to boost high satisfaction in trust and 

cooperation. Track CPD results with simple surveys to focus resources on leadership, 

relationships, and resilience for better school outcomes. 

Since the results of the study are all significant in terms of demographic profile, instructor 

efficiency in leadership, in relation to co-instructors’ resilience, and the level of satisfaction 

of instructors in their continuing professional development. Instructor may continue to update 

their personal and professional skills and competence in teaching in order to hone their 

potential. They may attend in-service training and seminar workshops related to the teaching 

profession so that their students will be updated on the new technological advancements in 

the field of education.  

Future researchers may test these findings with larger or older teacher groups to check if age 

and experience change CPD effects on leadership and resilience. Explore how specific CPD 

types like online vs. in-person affect satisfaction in trust and cooperation over time. Study 

links between CPD, teacher retention, and student results to expand on the positive 

relationships found here. 

 

REFERENCES 

1. Backfisch, I., Haardt, R., & Zorn, S. (2023). Collaborative teacher professional 

development in the digital age: Impact on instructional practice. Computers & Education, 

189, 104634. Retrieved from: https://doi.org/10.1016/j.compedu.2022.104634 

2. Borko, H. (2015). The challenges of teacher learning: Benefits of professional 

development research. Educational Researcher, 44(4), 163-167. Retrieved from: 

https://doi.org/10.3102/0013189X15576544 

3. Borko, H. (2016). Professional development and teacher learning: Mapping the terrain. 

Educational Researcher, 45(8), 430-434. 

Retrieved from: https://doi.org/10.3102/0013189X16685520 

4. Bunch, K., Robinson, T., & Edwards, S. (2018). Outcome expectations, interest, and self-

efficacy in teacher education. Teaching and Teacher Education, 74, 12-23. Retrieved 

from: https://doi.org/10.1016/j.tate.2018.03.015 

https://doi.org/10.1016/j.compedu.2022.104634


Copyright@    Page 12 

International Journal Research Publication Analysis 

 
 

5. Campbell, A. (2016). The influence of online interventions on teachers' professional 

growth and community building. Educational Technology Research and Development, 

64(6), 1233-1249. Retrieved from: https://doi.org/10.1007/s11423-016-9475-1 

6. Campbell, A. (2016). The UK Open University has a large, highly distributed workforce: 

Professional development for Open University staff. Journal of Interactive Media in 

Education, 2016(1), Article 10. Retrieved from: https://doi.org/10.5334/jime.410 

7. Campbell, A. (2018). Virtual professional development and teacher reflections: Impacts 

on social learning and work management. Online Learning Journal, 22(2), 45-60. 

Retrieved from:  https://doi.org/10.24059/olj.v22i2.1234 

8. Cervone, D., & Peake, P. K. (2018). The changing nature of self-efficacy beliefs. Journal 

of Personality and Social Psychology, 75(1), 186-197. Retrieved from: 

https://doi.org/10.1037/0022-3514.75.1.186 

9. Chan, K. W., & Pang, N. S. K. (2016). Effective professional development for teachers: 

Perspectives from research and practice. Teaching and Teacher Education, 58, 115-124. 

Retrieved from:  https://doi.org/10.1016/j.tate.2016.05.006 

10. Chung, K. (2019). Teacher efficacy and organizational commitment in early childhood 

education. Early Childhood Research Quarterly, 47, 1-9. Retrieved from: 

https://doi.org/10.1016/j.ecresq.2019.06.001 

11. Clark, K., Kelsey, H., & Brown, M. (2016). Staying in the vocation: Career resilience 

among agribusiness educators. Journal of Career and Technical Education, 31(2), 45-59. 

Retrieved from:  https://doi.org/10.21061/jcte.v31i2.1234 

12. Cordingley, P., Higgins, S., Greany, T., Buckler, N., Coles-Jordan, D., Crisp, B.,& Coe, 

R. (2015). Developing great teaching: Lessons from the international reviews into 

effective professional development. Teacher Development Trust. Retrieved from: 

https://tdtrust.org/wp-content/uploads/2015/10/DGT-Full-report.pdf 

13. Darling-Hammond, L., & Bransford, J. (Eds.). (2015). Preparing teachers for a changing 

world: What teachers should learn and be able to do. Jossey-Bass. Retrieved from:  

https://naeducation.org/publication/preparing-teachers-for-a-changing-world/ 

14. Darling-Hammond, L., Hyler, M. E., & Gardner, M. (2017). Effective teacher 

professional development. Palo Alto, CA: Learning Policy Institute. Retrieved from: 

https://learningpolicyinstitute.org/product/effective-teacher-professional-development-

report 

15. Garet, M. S., Porter, A. C., Desimone, L., Birman, B. F., & Yoon, K. S. (2019). What 

makes professional development effective? Results from a national sample of teachers. 

https://doi.org/10.1007/s11423-016-9475-1
https://doi.org/10.24059/olj.v22i2.1234
https://tdtrust.org/wp-content/uploads/2015/10/DGT-Full-report.pdf


Copyright@    Page 13 

International Journal Research Publication Analysis 

 
 

American Educational Research Journal, 38(4), 915-945. Retrieved from:  

https://doi.org/10.3102/00028312038004915 

16. Goddard, R. D., et al. (2016). Collective teacher efficacy and its impact on student 

achievement. Journal of Educational Psychology, 108(4), 714-728. Retrieved from:  

https://doi.org/10.1037/edu0000106 

17. Goddard, R. D., et al. (2019). Enhancing teacher efficacy for better classroom outcomes. 

Educational Research Review, 26, 62-75. Retrieved from:  

https://doi.org/10.1016/j.edurev.2019.03.002 

18. Gronn, P. (2020). Distributed leadership and teacher empowerment: Shaping school 

relationships. Journal of Educational Administration, 58(3), 225-239. Retrieved from:  

https://doi.org/10.1108/JEA-12-2019-0256 

19. Gunter, K. M. (2021). Professional development, elementary school teacher self-efficacy, 

and better instruction (Doctoral dissertation, Walden University). Retrieved from:   

https://scholarworks.waldenu.edu/dissertations/10583/ 

20. Hallinger, P., & Heck, R. H. (2018). Collaborative leadership and school improvement: 

Understanding the impact on school capacity and student learning. School Leadership & 

Management, 30(2), 95-110. Retrieved from:   

https://doi.org/10.1080/13632431003663214 

21. Harris, A., & De Flaminis, J. (2016). The impact of professional development on teacher 

leadership roles: A critical review. Professional Development in Education, 42(1), 74-89. 

Retrieved from:   https://doi.org/10.1080/19415257.2015.1082228 

22. Hoopes, L., & Kelly, J. (2016). The link between teacher resilience and self-efficacy. 

Journal of Educational Research, 109(3), 270-279. Retrieved from:  

https://doi.org/10.1080/00220671.2015.1060910 

23. Kelsey, H. (2018). Coping mechanisms and resilience in the teaching profession. Journal 

of Educational Change, 19(3), 257-274. Retrieved from:  https://doi.org/10.1007/s10833-

017-9290-3 

24. Kennedy, M. M. (2016). How does professional development improve teaching? Review 

of Educational Research, 86(4), 945-980. Retrieved from:  

https://doi.org/10.3102/0034654315626800 

25. Kurteshi, V., & Rrustemi, J. (2025). Exploring the impact of continuous professional 

development on teacher performance: Insights from students and teachers. Educational 

Process: International Journal, 16, e2025228. Retrieved from:  

https://doi.org/10.22521/edupij.2025.16.228 

https://doi.org/10.1108/JEA-12-2019-0256
https://scholarworks.waldenu.edu/dissertations/10583/
https://doi.org/10.1080/13632431003663214
https://doi.org/10.1080/19415257.2015.1082228


Copyright@    Page 14 

International Journal Research Publication Analysis 

 
 

26. Laine, S., Tirri, K., & Maaranen, K. (2016). Exploring community formation and 

collective teacher efficacy through professional development. Journal of Educational 

Research, 109(3), 300-315. Retrieved from:  

https://doi.org/10.1080/00220671.2015.1074398 

27. Laine, S., Tirri, K., & Maaranen, K. (2018). Virtual professional development and teacher 

social learning in Finland and Estonia. International Journal of Educational Research, 89, 

132-143. Retrieved from:   https://doi.org/10.1016/j.ijer.2018.03.005 

28. Loughland, T., & Nguyen, H. (2020). Mastery experience, vicarious experience, and 

verbal persuasion as predictors of collective teacher efficacy. Teaching and Teacher 

Education, 92, 103045. Retrieved from:  https://doi.org/10.1016/j.tate.2020.103045 

29. McGarry, S., et al. (2018). Community partnerships and professional development: 

Enhancing teacher efficacy. Professional Development in Education, 44(5), 720-735. 

Retrieved from:   https://doi.org/10.1080/19415257.2017.1361460 

30. McKim, C., & Velez, L. (2018). Self-efficacy and career commitment in education 

professionals. Educational Psychology Review, 30(1), 201-215. Retrieved from:  

https://doi.org/10.1007/s10648-017-9414-7 

31. Muijs, D., & Harris, A. (2016). Teacher leadership: Redefining the distribution of power. 

Educational Management Administration & Leadership, 44(1), 34-52. Retrieved from:   

https://doi.org/10.1177/1741143214550217 

32. Palmer, D. H. (2018). The sources of science teachers' self-efficacy and the influence of a 

science teaching intervention. Research in Science Education, 48(2), 233-249. Retrieved 

from:   https://doi.org/10.1007/s11165-016-9578-4 

33. Republic Act No. 10912. (2016). An act mandating and strengthening the continuing 

professional development program for all regulated professions, creating the continuing 

professional development council, and appropriating funds therefor, and for other related 

purposes. Official Gazette of the Republic of the Philippines. Retrieved from:   

https://lawphil.net/statutes/repacts/ra2016/pdf/ra_10912_2016.pdf 

34. Richardson, V. (2017). Teacher professional development in teaching and teacher 

education for over ten years. Teaching and Teacher Education, 67, 135-144. Retrieved 

from:  https://doi.org/10.1016/j.tate.2017.06.019 

35. Şahin, Ç. (2025). Teachers’ professional development: Opportunities and challenges in 

Türkiye. International Journal of Professional Development, Learners and Learning, 7(2), 

e2511. Retrieved from:   https://doi.org/10.30935/ijpdll/15834 

https://doi.org/10.1080/00220671.2015.1074398
https://doi.org/10.1080/19415257.2017.1361460
https://doi.org/10.1177/1741143214550217
https://doi.org/10.30935/ijpdll/15834


Copyright@    Page 15 

International Journal Research Publication Analysis 

 
 

36. Salvo-Garrido, S., Cisternas-Salcedo, P., & Polanco-Levicán, K. (2025). Understanding 

teacher resilience: Keys to well-being and performance in Chilean elementary education. 

Behavioral Sciences, 15(3), 292. Retrieved from:  https://doi.org/10.3390/bs15030292 

37. Salvo-Garrido, S., Mieres-Chacaltana, M., & Dominguez-Lara, S. (2025). Resilience and 

prosociality: Pathways to strengthen teachers' self-efficacy in the classroom. Frontiers in 

Education, 10, Article 1487813. Retrieved from:   

https://doi.org/10.3389/feduc.2025.1487813 

38. Seprudin. (2024). Teacher professional development: A systematic literature review on 

strategies for effective continuous learning. International Journal of Multidisciplinary 

Approach Sciences and Technologies, 1(1), 45-54. Retrieved from:  

https://doi.org/10.62207/0pb7vm02 

39. Shulman, L. S., & Shulman, J. H. (2015). How and what teachers learn: A shifting 

perspective. Journal of Curriculum Studies, 47(3), 376-391. Retrieved from:  

https://doi.org/10.1080/00220272.2015.1031012 

40. Skaalvik, E. M., & Skaalvik, S. (2017). Teacher self-efficacy and teacher burnout: A 

study of relations. Teaching and Teacher Education, 67, 291-300. Retrieved from:   

https://doi.org/10.1016/j.tate.2017.06.004 

41. Vangrieken, K., Meredith, C., Packer, T., & Kyndt, E. (2017). Teacher communities as a 

context for professional development: A systematic review. Teaching and Teacher 

Education, 61, 47-59. Retrieved from:  https://doi.org/10.1016/j.tate.2016.10.001 

42. Ventista, P. (2023). Social constructivism and teacher learning communities: Building 

professional networks. Journal of Educational Change, 24, 89-108. Retrieved from:   

https://doi.org/10.1007/s10833-022-09461-7 

43. Wenger-Trayner, E., & Wenger-Trayner, B. (2017). Introduction to communities of 

practice. Retrieved from: http://wenger-trayner.com/introduction-to-communities-of-

practice/ 

44. Wiggins, S. S. (2024). Exploring longevity and resiliency in Tennessee school 

agricultural educators. Journal of Research in Technical Careers, 8(1), 45-59. Retrieved 

from: https://oasis.library.unlv.edu/jrtc/vol8/iss2/5/ 

 

https://doi.org/10.3389/feduc.2025.1487813
https://doi.org/10.62207/0pb7vm02
http://wenger-trayner.com/introduction-to-communities-of-practice/
http://wenger-trayner.com/introduction-to-communities-of-practice/
https://oasis.library.unlv.edu/jrtc/vol8/iss2/5/?utm_source=chatgpt.com

